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Foreword 
Welcome to the School of Education (SOE) at the University of Alaska Southeast and to your beginning 
education for the career that makes a difference in every person’s life.  In the Bachelor of Arts in Elementary 
Education program, highly experienced faculty with unique expertise in teacher education prepare you to become 
the informed, reflective, and responsive teachers we believe are needed in diverse school contexts in Alaska and 
beyond. 
 
To successfully complete this program, you will be called on to demonstrate your proficiency in each of the 
Alaska Professional Teacher Standards and in the Cultural Standards for Educators endorsed by the Alaska 
Department of Education and Early Development.  You will also have opportunities and challenges to 
demonstrate your proficiency in the content areas you can expect to teach. 
 
The SOE mission is to identify, prepare and strengthen effective teachers for sustained contributions to students 
and the education profession in rural and urban settings in Alaska and nationally.  Our adopted vision describes 
our goals and our graduates as being informed, reflective and responsive teachers. Please take note of these words 
as you will hear them often, and be challenged to make steady progress in reaching this SOE vision for graduates.  
The following passages describe the knowledge, skills, and dispositions SOE faculty can help you to acquire.  
They also describe areas of potential SOE faculty have seen in you as part of your admission to any SOE 
program. 
 
School of Education Graduates become: 

• informed teachers who know about human development, learning theory, content and pedagogy, individual 
learners, families, cultural contexts, curriculum goals and standards. As they progress through the UAS 
program they deepen their understanding of the world of teaching and learning and their relationship to it. 
They emerge as flexible teachers with a strong information base to make decisions in the complex and 
challenging environments of diverse twenty-first century schools. 

 
• reflective teachers who think through all aspects of their professional knowledge and information base. They 

apply the process of reflection, not only for their own growth, but also as a teaching tool that promotes their 
students’ learning. Through reflection they establish a cycle that enables them to generate their own craft 
wisdom.  By using reflection to guide practice, they continually strengthen their ability to positively impact 
all students’ learning.  By reflection with peers, they begin to see alternatives and develop versatility in 
approach.   

 
• responsive teachers who have the ability to identify relevant content, learn relevant information about diverse 

students, and bridge content to students’ needs appropriately to promote each child’s learning and well being.  
A responsive teacher also adapts learning experiences and interactions to meet the needs of other stakeholders 
in school or community. Responsive teachers have the commitment to work to better understand what all 
students, parents, and colleagues know, think and value, and they demonstrate openness and respect. 

 
We wish you well in your journey.  Again, we welcome you to the community of learners within the School of 
Education at the University of Alaska Southeast.   
 
The handbook that follows describes requirements relevant to the program you have entered.  Information 
concerning requirements and courses of study are based upon current requirements of the State of Alaska and the 
University of Alaska Southeast.  Requirements are subject to modification; therefore students are advised to 
consult regularly with faculty and advisors in the School of Education. 
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Accreditation 
 
 
 
 

All education programs through the School of Education at University of Alaska Southeast are 
accredited by the National Council for the Accreditation of Teacher Education, a performance-based 

teacher accrediting body for schools, colleges, and departments of education recognized by the Alaska 
Department of Education and Early Development, the U.S. Department of Education, and the Council 

for Higher Education Accreditation. 
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School of Education 
Mission, Vision, and Professional Commitments 

 
 
Mission Statement 

The mission of the School of Education, University of Alaska Southeast, is to identify, prepare and 
strengthen effective teachers for sustained contributions to students and the education profession in rural 
and urban settings in Alaska and nationally. 
 
Vision Statement 

It is the vision of the School of Education that our graduates will be informed, reflective and responsive 
teachers within diverse classroom, school and community contexts. 
 
Professional Commitments of the School of Education faculty: 

1. Recognize and nurture student differences, promote and model positive attitudes toward 
diversity, and teach in inclusive and culturally responsive ways. 

2. Design and adjust programs to meet the evolving and unique needs of Alaska. 
3. Personalize teaching, challenge students to think and reflect, use performance-based assessment, 

create communities of learners, arrange extensive and substantial field experiences, conduct and 
promote teacher research, and, generally model concepts taught in action. 

4. Use technology to support learning, empower learners and provide accessibility to quality 
teacher education throughout the state. 

5. Ground candidates’ learning in classroom field experience in diverse school communities. 
6. Use real classrooms as well as books as source materials for knowledge construction, research, 

and life long learning. 
7. Establish collaborative relationships with students to support the whole learner.  
8. Broaden professional knowledge through research activities. 
9. Plan instruction based upon understanding of learning theory, human development, content and 

effective practices. 
10. Monitor and support candidates’ development of content area knowledge and their transition 

from proficient learners of content to proficient teachers of content. 
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Candidate Goals and Performances 
 
Goal 1:  Teachers articulate, maintain, and develop a philosophy of education that they also demonstrate 

in practice. 
Performances 

a. Support their philosophy of education with research-based theory and evidence. (K) 
b. Apply philosophy, beliefs, and theory to practice.  (S) 
c. Abide by a philosophy of education and remain flexible to revising it based on new research and 

teaching experience. (D) 
 
Goal 2:  Teachers understand how human development affects learning and apply that understanding 

to practice. 
Performances 

a. Identify ways students’ developmental levels affect their thinking processes and learning. (K) 
b. Accommodate differences in how students learn based on knowledge of individual’s social, 

emotional, and intellectual maturation. (S) 
c. Appreciate unique thinking processes of learners at different stages of development. (D) 

 
Goal 3:  Teachers differentiate instruction with respect for individual and cultural characteristics. 
Performances 

a. Identify strategies for differentiating instruction based on student differences. (K). 
b. Design instruction that incorporates characteristics of the local community’s culture and that is 

appropriate to students’ individual and special needs.  (S) 
 c. Apply local and Alaska knowledge to the selection of instructional strategies, materials and 

resources (S) 
d.  Appreciate multiple perspectives and value individual differences. (D) 

 
Goal 4:  Teachers possess current academic content knowledge. 
Performances 

a. Demonstrate knowledge of the content area taught, including structure of the curriculum, the tools 
of inquiry, central concepts, and connections to other areas of knowledge. (K) 

b. Connect the content area to other content areas and to practical situations encountered outside the 
school. (S) 

c. Commit to professional discourse about content knowledge and student learning of content. (D) 
Goal 5: Teachers facilitate student learning by using assessment to guide planning, instruction, and 

modification of teaching practice. 
Performances 

a. Understand how to plan for instruction that is based on student needs and curriculum goals. (K) 
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b. Plan, teach, and assess for optimal student learning. (S) 
c. Value assessment and instruction as integrated processes. (D) 

 
Goal 6:  Teachers create and manage a stimulating, inclusive and safe learning community  in which 

students take intellectual risks and work independently and collaboratively. 
Performances 

a. Investigate and use a variety of classroom management techniques to establish and maintain a 
responsive environment in which all students are able to learn. (K,S) 

b. Establish and maintain a positive classroom climate in which students develop self-direction and 
collaborative skills. (S) 

c. Commit to ensuring student well being and development of self-regulation and group interaction 
skills. (D) 

 
Goal 7:  Teachers work as partners with parents, families and the community.  
Performances 

a. Develop a sound, broad-based understanding of students’ families and the local communities. (K) 
b. Communicate effectively with parents and community and incorporate local ways of knowing into 

decision making about all levels of schooling. (S) 
c. Recognize the school as an integral part of the community and value parents as partners in 

promoting student learning. (D) 
 
Goal 8:  Teachers develop and maintain professional, moral, and ethical attitudes, behaviors, 

relationships, and habits of mind. 
Performances 

a. Keep current in knowledge of content and teaching practice. (K) 
b. Participate in and contribute to the teaching profession.  (S) 
c. Communicate effectively with students, colleagues, and supervisors. (S) 
d. Value professional ethics, democratic principles, and collaborative learning communities. (D) 

 
Goal 9: Teachers use technology effectively, creatively, and wisely. 
Performances 

a. Operate computers and other technologies and evaluate their potentials and limitations (K). 
b. Integrate technology in planning, instruction, and assessment to support student learning. (S)  
c. Value technology as a tool for student and teacher lifelong learning. (D) 

 
(K) Knowledge   (S) Skill    (D) Disposition 
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Bachelor of Arts in Elementary Education 
Program Description 

 
The Bachelor of Arts in Elementary Education is a four-year undergraduate degree available to entering 
freshmen and transfer students through distance or on-site. 
 
The Bachelor of Arts in Elementary Education Program is designed to help undergraduate students 
become highly qualified elementary teachers.  Strengths of this program include: 
 
• Connecting theory and practice while emphasizing a wide breadth of interdisciplinary content; 
• Integrating educational technology throughout the degree program; 
• Integrating practical experience thoroughly with professional theory during a year long senior 

capstone student teaching internship; 
• Small classes taught by outstanding, professionally recognized faculty with highly interactive 

mentoring; and 
• Meeting all relevant National and State of Alaska education certification standards. 

 
Our graduates receive a Type A certification in Elementary Education in Alaska and are certified to 
teach grades K through 8.  
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DDEEGGRREEEE  RREEQQUUIIRREEMMEENNTTSS    
Students must complete the General Education Requirements (GERs) as well as the specific program requirements for a minimum of 120 
credit hours.  Courses used to fulfill the major requirements cannot be used to fulfill the GERs. Specific recommendations for the GERs in 
Elementary Education are listed below. Degree must include 48 credit hours of upper-division (300 or above) courses, 24 of which must be 
completed at UAS. 

MINIMUM CREDIT HOURS  ........................................................................................................ 120 

General Education Requirements  ..................................................................................................... 42-47 

WWrriitttteenn  CCoommmmuunniiccaattiioonn  SSkkiillllss  
 ENGLS111 Methods of Written Communication  .......................................................................... 3 
 ENGL S211 Intermediate Composition: Writing About Literature  ............................................ 3 
OOrraall  CCoommmmuunniiccaattiioonn  SSkkiillllss  
Select 1 from the following (3 credits):  
     COMM S111 Fundamentals of Oral Communication  .................................................................. 3 
 COMM S235 Small Group Communication and Team Building  ................................................ 3 
 COMM S237 Interpersonal Communication ................................................................................. 3 
 COMM S241 Public Speaking  ........................................................................................................ 3 
CCoommppuuttaattiioonnaall  SSkkiillllss  
Select 1 from the following (4 credits):  
 MATH S107 College Algebra .......................................................................................................... 4 
 STAT S107 Introductory Statistics  ................................................................................................. 4 
HHuummaanniittiieess  SSkkiillllss  [select 2 of 3 ART, MUS & THR]  
  ART 160 Art Appreciation (3)  ........................................................................................................ 3 
  MUS 123 Music Appreciation (3)  ................................................................................................... 3 

SSoocciiaall  SScciieennccee  SSkkiillllss    
 GEOG S101 Introduction to Geography  ........................................................................................ 3 
 GOVT S101 Introduction to American Government ..................................................................... 3 
 HIST S105 or 106 World History I or II ......................................................................................... 3 
 PSY S101 Introduction to Psychology ............................................................................................. 3 
SScciieennccee  SSkkiillllss    
Select from the following (4-8 credit):  
 BIOL S103 Biology and Society  ...................................................................................................... 4 
        or both   
 BIOL S105 Fundamentals of Biology I  .......................................................................................... 4 
 BIOL S106 Fundamentals of Biology II  ......................................................................................... 4 

Select 1 course from each of the groups below for a total of 7-8 credits: 

Group One: Earth/Space Sciences  
 ASTR S225 General Astronomy ...................................................................................................... 3 
 GEOL S105 Geological History of Life ** ...................................................................................... 3 
 ENVS S101 Introduction to Environmental Science  ..................................................................... 4 
 GEOL S104 Physical Geology ** ..................................................................................................... 4 
Group Two: Physical Sciences 
 CHEM S103 Introduction to General Chemistry  .......................................................................... 4 
 PHYS S102 Survey of Physics*  ....................................................................................................... 4 

  * MATH S107 or equivalent is prerequisite for PHYS S102  
BBRREEAADDTTHH  RREEQQUUIIRREEMMEENNTTSS  .............................................................................................. 23 
This area provides breadth and depth necessary for elementary classroom teaching and fulfillment of NCATE and Alaska Student Content Standards. 
CCoommppuuttaattiioonnaall    SSkkiillllss  
 MATH S205 Mathematics for Elementary School Teachers I  .................................................................. 3 
 MATH S206 Mathematics for Elementary School Teachers II  ................................................................. 3 
HHuummaanniittiieess    SSkkiillllss  
 ENGL/Other Advisor-approved elective e .............................................................................................. 3 
 PE S100 Health and Fitness  .................................................................................................................. 1 
 PE S103 or 104 PE Course of choice   ..................................................................................................... 1 
 THR 111 Theatre Appreciation (3) [select 2 of 3 ART, MUS & THR] .................................................................... 3 
SSoocciiaall  SScciieennccee  SSkkiillllss  
 HIST S131 or 132 U. S. History I or II  ................................................................................................... 3 
 PSY S245 or 250 Child or Human Development  ..................................................................................... 3 
Select 1 from the following (3 credits):  
 ALST S300 Alaska Studies  ................................................................................................................... 3 
 HIST S341 History of Alaska  ................................................................................................................ 3 
 ANTH S200   ........................................................................................................................................ 3 
 ANTH S475   ........................................................................................................................................ 3 
 or other Alaska Department of Education approved course for Alaska Studies  ............................................. 3 
Select 1 from the following (3 credits):  
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OOtthheerr  SSkkiillllss  
 Advisor-approved elective  .................................................................................................................... 3 

MMAAJJOORR  RREEQQUUIIRREEMMEENNTTSS  .................................................................................................. 55 
 ED S222 Orientation to the Teaching Profession  .................................................................................... 3 
 ED S230 Introduction to Educational Technology  .................................................................................. 3 
 ED S302 Foundations of Literacy  .......................................................................................................... 3 
 ED S320A Art in the K-8 Curriculum  .................................................................................................... 1 
 ED S320B Physical Education in the K-8 Curriculum  ............................................................................. 1 
 ED S320C Music in the K-8 Curriculum  ................................................................................................ 1 
 ED S320D Drama in the K-8 Curriculum  .............................................................................................. 1 
 ED S320E Health in the K-8 Curriculum  ............................................................................................... 1 
 ED S333 The Learner and the Learning Process  .................................................................................... 3 
 ED S380 Multicultural Education  ......................................................................................................... 3 
 ED S405 Children’s Literature in the Alaska Context  ............................................................................. 3 
 ED S416 Teaching Literacy in the K-8 Curriculum  ................................................................................ 4 
 ED S417 Teaching Social Studies in the K-8 Curriculum ......................................................................... 2 
 ED S427 Teaching Mathematics in the K-8 Curriculum  .......................................................................... 3 
 ED S428 Teaching Science in the K-8 Curriculum  .................................................................................. 2 
 ED S448 Elementary Classroom Management in K-8 Classrooms  ........................................................... 3 
 ED S452 Student Teaching  ................................................................................................................... 7 
 ED S460 Integrated Curriculum and Instruction  .................................................................................... 3 
 EDSE S482 Inclusive Classrooms for All Children  ................................................................................. 3 
 ED S494A Applications of Teaching: Field Work  ................................................................................... 3 
 ED S498 Professional Portfolio Preparation  ........................................................................................... 2 
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Admission and Checkpoints for Bachelor of Arts in Elementary Education 
Gate 1.  Full Admission to BA Elementary Education (Senior Year/Clinical Practice) 
Senior Year: 9 month student teaching internship in host classroom (acceptance dependent on securing a placement 
in public school classroom) 
 

 Praxis I passed by Alaska DEED cut scores 
 Minimum overall GPA of 2.75 
 Senior Student Teaching Internship Placement Packet 

(all to be submitted electronically in fall of junior year 
to School of Education or school district as required) 
 Revised resume reflecting most up-to-date information 
 Introduction letter to potential host and principal (signed) 
 Letter of recommendation from someone (other than education professor) 

who can speak to your professional disposition and potential as a future 
elementary teacher) [signed] 

 
Gate 2.  Mid-Clinical Practice (middle of senior year) 
 

 Evaluation of Classroom Practice (ECP) 
 Evaluation of Classroom Practice (ECPC) 
 Successful completion of fall courses (C or higher [not C-]) 
 Praxis II (0014) Elementary Content passed by Alaska DEED cut scores 

 
 

Gate 3. End of Clinical Practice (end of senior year/program)  
 

 Successful completion of all program course work (C or higher [not C-]) 
 Minimum overall GPA of 2.75 

 
 

SENIOR YEAR EXPECTATIONS 
*All pre-senior courses must be successfully completed prior to the start of senior year (C or above, not C-) 
*A passing score on Praxis I is required for entry into the senior year 9-month student teaching internship 
*Praxis II (0014 Elementary Content) must be passed to graduate.  Send scores to School of Education and DEED 
*FALL: Seniors begin school year when host teachers’ school year starts.  Beginning of year activities seniors engage in are: 
classroom set up, curriculum planning, attending pre-school inservice/development days and are then full time in host 
teachers’ classroom until UAS classes start at which point they drop back to 2 ½ days per week (Wed. p.m. and all day 
Thursday and Friday. 
*SPRING: Seniors begin spring semester when host teachers’ contract starts and continue full-time (5 days per week) 
through the end of April 
*Senior-year professional portfolio must be electronic – start now to create all education course documents and assessments 
electronically  
*The senior year courses/schedule follow: 
Fall: ED 416, 417, 427, 428 & 494 (Full days to start & 2 ½ days per week until Winter Break) 
Spring: ED 448, 460, 498 & 452 (5 days per week starting after Winter Break through end of April) 
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 Section I 

 
 

ED 494 Applications of Teaching: Field Work 

 
 

 
UAS SOE graduates will be informed, reflective, and responsive teachers within diverse classroom, school, and community 

contexts 
 

ED 494 Applications of Teaching: Field Work 
3 credits 

 
Instructor: Jeffrey L. Lofthus, Ph.D  E-mail:  jeffrey.lofthus@uas.alaska.edu   
Office: UAS School of Education    Phone: 796-6404  Fax: 796-6550 
   11120 Glacier Highway. Juneau, AK 99801 
Office Hours: Tuesdays 9-12 and 1-3   
 
Instructor: Alberta J. Jones, Assistant Professor E-mail:  alberta.jones@uas.alaska.edu   
Office: UAS School of Education    Phone: 796-6481  Fax: 796-6550 
   11120 Glacier Highway. Juneau, AK 99801 
Office Hours: Tuesday 9-12 and 1-3 
 
Webmeeting/Elluminate Live: Go to our class site at https://uascentral.uas.alaska.edu/online, log in and go to 
“Webmeeting” for our class sessions.  Log in well before class time so you can call the Help Desk directly for assistance if 
you encounter difficulties.  If you have difficulty with your audio/microphone, go to “Tools” and “Audio” and “Audio Setup 
Wizard.”  
 
UAS Technology Support Help Desk: 796-6400 or 1-877-465-6400 and http://www.uas.alaska.edu/helpdesk or 
helpdesk@uas.alaska.edu.  For questions regarding Blackboard, posting documents or other technology support issues, 
contact the UAS Help Desk directly. 
 
UAS Library: 796-6466 or 1-888-550-6167 or http://www.uas.alaska.edu/library/ – see the links listed under Egan Library 
Online on the UAS Online class homesite.  Jennifer Ward (jennifer.ward@uas.alaska.edu and 796-6285) is the Outreach 
Services Librarian available for your support. 
 
UAS SOE Office: 1-866-465-6424, 1-907-796-6424 or 796-6424 
 
UAS Academic Calendar 
Posted on your class site or available on the UAS Student site.  See this document for all important dates, such as 
withdrawals and graduation application deadline.  Realize that you may “walk”/participate in the graduation ceremony on 

41 
 

https://uascentral.uas.alaska.edu/online
http://www.uas.alaska.edu/helpdesk
mailto:helpdesk@uas.alaska.edu
http://www.uas.alaska.edu/library/
mailto:jennifer.ward@uas.alaska.edu


any UA campus and be recognized as a graduate of UAS.   Make note of the deadlines for application at the various 
campuses throughout Alaska.  
 
Course Context 
This course is required for those enrolled in the Bachelor of Arts in Elementary Education program and requires full 
admission to the BA in Elementary Education.  It is to be taken in the fall of their senior/capstone year concurrently with 
other senior capstone courses.  Students will perform this field work experience through a practicum in their host’s classroom 
for 2 ½ days per week – Wednesday afternoons and all day Thursday and Friday or as otherwise arranged with your 
supervisor and host teacher.    
 
Course Description  
Practicum in a public elementary school classroom.  Observation of developmental, cultural and cognitive diversity.  
Application of teaching and assessment of instructional strategies and curricular development of individuals and groups and 
the relationship to classroom community.  Supervised by university supervisor and host teacher.     
 
Course/Instructor Evaluation: Use the link on the class site -- Thanks for your input! 
 
Instructional Methodologies 
Students will work closely with their practicum host teachers.  They will participate as fully as possible in all aspects of the 
classroom and thereafter prepare and present at least one lesson in social studies, literacy, math and science.  Each methods 
instructor may assign more than lesson to be taught at their discretion.    Students will complete the reflection questions on 
each lesson taught.  The host’s evaluation and the student’s lesson plan and completed reflection questions are to be turned 
into their respective literacy, social studies, math and science methods instructors and the host evaluations of these lessons 
are to be posted to the Discussions (or other as arranged) for inclusion in their university accreditation file.    
 
Praxis I and II 
Praxis I (PPST) must be passed prior to the start of the senior year and II (Elementary Content 0014) must be passed by 
Alaska DEED cut scores in order for a student to graduate from the BA Elementary Education Program.  Contact the BA 
Elementary Education Administrative Assistant (delores.graver@uas.alaska.edu or 796-6424) with questions relating to the 
Praxis tests, DEED expectations and all other student teaching packet questions.  A final determination of eligibility for the 
senior year will be made in the summer prior to the start of the school year.  For students who wait until July to 
take/retake Praxis I, their results won’t be available until August or September.  Students who get failing Praxis I 
results at that point will be removed from the senior year.   
 
Text(s) and Other Readings 
Lemov, D. (2010).  Teach like a champion: 49 techniques that put students on the path to college.  San 
 Francisco: Josey-Bass Publishing. 
 
Senior Year Courses: 
FALL: ED 416, 417, 427, 428 & 494 
SPRING: ED 448, 452, 460 & 498 
 
Technological Competencies 
Students will use a word processor to complete their lesson plans, lesson reflections and any other required written document.  
Use of email and WebMeeting/ELive are required. 
 
Encouragement 
Each and every one of you is hereby encouraged to consult with your instructor early in the semester regarding any necessary 
accommodations which will assist you in your learning.  We consider ourselves to be approachable, flexible, and available to 
students.  Please e-mail [best] or call.  If a student has a documented disability for which they require academic or 
programmatic accommodations, please contact the Disability Support Services (DDS) office @ 796-6000 as soon as possible. 
 
Attendance/Absences 
In this your senior year, you should now be thinking of yourself as a professional educator in training – not just as a 
university student.  This means that your top priorities are the needs of your students and host teacher and the schedule of the 
school you are serving in; your university schedule is now  
somewhat secondary.  This doesn’t mean, of course, that you have any excuse for not taking care of your university course 
expectations.  When you are scheduled to be in your host’s classroom, you should follow their schedule – arriving at school 
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and leaving school when they do.  You will begin your Fall ED 494 Practicum with your host teacher when they start in 
August – planning curriculum and setting up the classroom with them in advance of the start of school.  You will also 
attend all pre-school staff development/inservices with your host.  You will stay with them until they are off for their winter 
break (not the university winter break) and you will return to school with them in January (follow the district winter break 
schedule, NOT your UAS one).  Start now operating under the contract regulations of your respective district.  You will not 
deviate from this schedule unless you get explicit permission to do so in advance from your university supervisor.  Do 
not make ANY travel plans or reservations or plans to take a “personal day/day off” that effect your public classroom 
placement unless you have first received permission from your supervisor.  Failure to comply with this requirement may 
result in your removal from the program.  Make certain that you recognize the seriousness of your current 
assignment/placement.  This requirement will remain the same when you serve as a student teacher in the spring. 
 If you must be absent due to illness, contact your host teacher ASAP.  You should make every effort to minimize days 
absent for illness – remember that you are now learning to act the part of a professional educator and you are striving to make 
the best impression on the professionals in your school and on your university supervisor, etc.  If you are ill on a day when 
you are responsible for teaching a lesson, consider doing what most professional educators do when they are ill – go to school 
early and make certain that your lesson plan is crystal clear and that all materials needed are laid out and ready for your host 
(just as teachers do in preparation for a substitute).  For extended absences, make certain that your supervisor is notified as 
well.   
   
Alignment to Goals Matrix 
 

 
Course Objective 

 
The candidate will demonstrate the 
knowledge and skills necessary to: 
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Assessment 
ensuring that the 
objective has been 

met 

Reflect on practice through required text 
chapter  responses  

1, 2, 3, 5 & 6 1, 2, 3, 5 & 
6  

1.0, 3.1, 3.2, 
3.3,  3.4, 3.5, 
4.0 & 5.1  

Reflective chapter 
responses  
Portfolio 

Create, deliver & reflect on lessons in 
literacy, social studies, math & science 
 

2 & 5 1, 2, 5 & 6 1.0,, 3.1,3.3, 
3.5 3.2 

Lesson plans with 
reflections & host 
teacher Practicum 
Assessment forms 
Portfolio 

 
Relationship of the Conceptual Framework to Standards 
An increasing emphasis on professional standards for educators reinforces the relevance of the School of Education’s vision 
of an informed, reflective and responsive professional educator as the grounding tenants of our Conceptual Framework.  As 
the lists of expected achievement indicators, competencies, and dispositions issued by government and professional groups 
become more extensive, only an informed professional who actively reflects on his/her teaching and is responsive to student, 
family and community needs will be capable of meeting the intent of those standards.  The general theme of our vision is that 
each of these areas strives to nurture and prepare professional educators so that they can meet the needs of diverse learners.  
Efforts include continuous endeavors to creatively incorporate technology throughout individual subject area fields, 
promoting understanding and appreciation for diversity, and support of the development of literacy skills needed in an 
increasingly complex society.   
 
Basis for Student Evaluation/Grading Requirements 
 

Assignment Points Due Date 

Lemov chapter responses and video clip responses 48 (4 pts. 
per 

chapter) 

One Lemov chapter per 
week 

Literacy Practicum Assessment Form (post only your host’s 
practicum assessment form to 494 site).  Share your 
documentation as required by your literacy instructor. 

14  

Social Studies Practicum Assessment Form (post your host’s 
practicum assessment form, lesson plan and reflection to 417 
social studies or 494 site)   

14  
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Math Practicum Assessment Form (post only your host’s 
practicum assessment form to 494 site).  Share your 

documentation as required by your math instructor. 

14  

Science Practicum Assessment Form (post only your host’s 
practicum assessment form to 494 site).  Share your 
documentation as required by your science instructor. 

14  

* all senior fall course work must be satisfactorily completed in order for a student teaching intern to move on to the 
spring student teaching experience (ED 452) 
 
Completion of at least one lesson planned (using the lesson plan template) and taught with the reflection questions completed 
in all major subject areas (literacy, social studies, science and math) and practicum evaluation forms.  If more than one 
subject area is integrated into a single lesson (this can be done at host’s discretion – clear this with your host in advance) 
taught by the student, the host can complete more than one practicum assessment form for that lesson (front page of both 
content areas must be completed, along with one signed back page).  Your host is required to complete the four Practicum 
Assessment forms for the lessons in literacy, social studies, math and science.  The student is responsible for getting those to 
their respective instructors as requested and for posting them to Discussions on their 494 class site.  Posting of all four 
items is required for successful completion of this practicum class and all other fall senior courses must be successfully 
completed in order for a student to move on to student teaching (ED 452) in the spring semester 
  
If for any reason the student teaching intern feels uncomfortable publishing their assessment documents on the class site for 
others to see, they should email them to their university supervisor so they can be recorded. 
 
Grading Scale  
     Letter Grade  Total Points 
      A      90-100    
     B     80-89    
     C     74-79    
     C- (not a passing grade)  70-73   

 
Lesson plans, delivery of lessons and reflections  
To be completed by student on four content areas (literacy, social studies, science and math) [the student is responsible for 
delivering their observation evaluations to their respective instructors and post them on the ED 494 Discussions as a Word 
or .pdf] – not .jpg.  Your host teacher is expected to complete the four Practicum Assessment Forms (available under Course 
Content).  If for any reason the student teaching intern feels uncomfortable publishing their assessment documents on the 
class site for others to see, they should email them to their university supervisor so they can be recorded.  Remember, you are 
welcome to address more than one content area with one lesson (at host’s discretion) and thus a host evaluation form can 
address more than one content area, such as math and science, but include the scored cover sheet for ALL subject areas 
assessed.  Your university supervisor will access these from the 494 Discussions. 
 
Mobile devices/cell phones, other technologies and social network sites 
Make certain that you are aware of the building/other policy on the use of such communication devices during the school 
day.  In addition, ask your host teacher(s) what the expectations and limitations are regarding these devices.  Regarding social 
networking sites (Facebook, Twitter, etc.) you should not make any mention of your professional school activities or post any 
pictures from your school in any such non-professional setting. 
 
Confidentiality   
Hold in strict confidence information from your contact with teachers and pupils.  Avoid gossiping or criticizing the school 
and its personnel, students, parents/guardians, especially in public places in your community, such as the grocery store.  
Never use student/other names unless you are in a private setting.  A good rule of thumb is that someone is always listening.  
Concerns should be discussed in private with the host teacher and/or your university supervisor.  Information found in a 
pupil's cumulative records should be held in strict confidence. 
 
Finger Prints 
Students will submit finger prints to the School of Education (SOE) and they will be delivered to the Alaska Department of 
Education and Early Development (DEED).  Details and other expectations are contained in the packet that students receive 
from the SOE for their senior year expectations.  This and all other DEED expectations are handled through the BA 
Elementary Education Administrative Assistant (delores.graver@uas.alaska.edu or 796-6424).  Address all such inquiries to 
her.  
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Schedule 
Students will spend Wednesday afternoons and all day Thursday and Friday (or 2 ½ days per week by agreement with host 
and university supervisor) in their host teacher’s classroom.  In addition, students will assist their host teacher in setting up 
the classroom and attending all district and school staff development/inservices prior to the beginning of school and spend 
full days in their host’s classroom from the first day of school up until their UAS classes start.  Students are permitted to 
spend additional time than is required in their host classroom and/or their school setting. 
 
Parent/Teacher Conferences 
Students should plan to participate in the fall parent/teacher conferences to the fullest extent possible.  If conferences take 
place during your UAS class times, consider requesting to be excused from class so that you can attend all the conferences.  
If possible, you should request to participate in planning for the conferences and perhaps even lead a conference or two. 
 
Workshops/Conferences/Other Professional Meetings 
In the event that the opportunity arises for students to attend a professional conference (i.e., Juneau Literacy Conference, a 
state-wide conference, etc., students are encouraged to consider such participation in the profession.  Check with your 
university supervisor in advance for such circumstances.   
 
Diversity 
Issues of diversity will be addressed through student reflections of their lessons taught and through the diversity strand in 
each lesson plan.   
 
Academic Policy Statement 
Honesty in academic endeavors is a central tenet of the UAS philosophy. One may feel proud of accomplishments and 
success attained honorably through hard work. Knowledge gained in this way often leads to later success in professional 
pursuits and in personal life. Unfortunately, academic stress and anxiety sometimes impact the individual in ways that 
produce dishonest behavior, or taking an “easier” route to fulfilling academic responsibilities. Infractions of academic 
dishonesty can lead to serious consequences. Refer to the UAS Student Handbook for more details. Programs offered through 
the Learning Center and the Student Resource Center address topics such as study skills and time management to reduce 
stress and thus help to prevent dishonest behavior. 
 
Student with Disabilities 
To aid college students who experience a documented physical, cognitive, and/or psychiatric disability. Disability Support 
Services are available on all UAS campuses.  The University of Alaska Southeast is committed to equal opportunity and 
programmatic access for students with disabilities (See University of Alaska Regents Policy: 
www.alaska.edu/bor/policy/policy.xml).   For further information on disability support services and guidelines about 
documentation please visit our website at www.uas.alaska.edu/dss www.uas.alaska.edu/dss  or Juneau (907)796-6000 
Ketchikan (907) 228-4505 Sitka (907) 747-7716.  Early contact with this program promotes a positive educational 
experience. 
 
Civility and Harassment  
Intellectual honesty, mutual respect and freedom from discrimination, intimidation, harassment and violence against persons 
or property are central to the UAS mission.  Acts of intolerance and abusive behaviors which violate these basic values will 
not go unchallenged without our academic community.  UAS is committed to standards promoting speech and expression 
that fosters the maximum exchange of ideas and opinions.  Ideally, discourse is open, candid and characterized by mutual 
respect and dignity.  It is the goal of the university to foster a campus climate which promotes the ideals of civility and 
appreciation for the uniqueness of each member of our academic community.   
 
Dispositions of Professional Educators 
1. Abide by a philosophy of education and remain flexible to revising it based on new research and teaching experience. 
2. Appreciate unique thinking processes of learners at different stages of development. 
3. Appreciate multiple perspectives and value individual differences. 
4. Commit to professional discourse about content knowledge and student learning of content. 
5. Value assessment and instruction as integrated processes. 
6. Commit to ensuring student well-being and development of self-regulation and group interaction skills. 
7. Recognize the school as an integral part of the community and value parents and guardians as partners in promoting 
student learning. 
8. Value professional ethics, democratic principles and collaborative learning communities. 
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9. Value technology as a tool for student and teacher lifelong learning. 
 
Substitute Teaching 
Student teachers may substitute teach with their host teacher’s blessing and the principal's permission in line with district 
policies.  They should inform their university supervisor of their substitution plans.  There is no cap/maximum number of 
days that students can substitute – communicate with your university supervisor regarding “excessive” substitution situations.  
The bottom line is, of course, that one’s substitute activities don’t interfere or detract from the internship/student teaching or 
the university classes or course work.  Students are encouraged to go through the steps of getting on the district substitute list 
and if they do so they will likely get paid for subbing. 
 
Observation of Other Classrooms/Grade Levels 
It is imperative and expected during your fall practicum that you complete observations of all grade levels and special classes 
within your building.  Plan with your host early on in the fall to make ½ day observations in all of the grade levels and 
specials (pe, music, reading, etc.) within your building.  To best prepare yourself for future interviews (realize now that you 
will very likely be interviewing for a grade level other than where you currently are) and to gain a broader perspective on 
student learning in general, make a point of observing a wide variety of other classrooms and grade levels. 

  
Field-based Course Component 
This course consists of a field experience practicum in a public school classroom. 
 
Additional Writing/Other Expectations 
It is imperative that each of us be ever mindful of how we present ourselves in our written and verbal communications.  This 
is a wise habit to develop early on in your process of becoming a professional educator.  Throughout your pre-service career 
and when you are in a classroom, you will be called upon to respond verbally and/or in writing to conversations, notes, 
emails, texts, memos, letters, etc., to/from parents/guardians, administrators, students, colleagues, etc., many, many, many 
times each day.  Most of these will have to be done “on the fly.” In addition, be mindful of your phone voice mail greeting – 
it should be one that sets a tone of professionalism (i.e., one that you would want a potential employer to hear).  Being 
mindful of this early on will help you to be cognizant of your written (and spoken) word and how both serve to represent you 
to others.  Make certain that your use of cellular phones and other communication tools are in accordance with accepted 
standards and/or school policy (ask your host).  Your lesson/other submissions/postings will not be “graded” for spelling and 
grammar, but a note of your errors may be made as a service to you.  Before posting/sending/handing in your 
submissions/postings, consider the following: have someone proof them; use spelling and grammar check for word 
processing documents and for e-mails; and reread (silently and/or out loud) them. 
 
 

 
 

 

 

 

Section II 
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ED 452 Student Teaching 
 

 
 

 
UAS SOE graduates will be informed, reflective, and responsive teachers within diverse classroom, school, and community 

contexts 
 

ED 452 Student Teaching 
9 credits 

 
Instructor: Jeffrey L. Lofthus, Ph.D. E-mail:  jeffrey.lofthus@uas.alaska.edu   
Office: UAS School of Education   Phone: 796-6404  Fax: 796-6550 
   11120 Glacier Highway. Juneau, AK 99801 
Office Hours: Tuesdays 9-12 and 1-3  
 
Instructor: Alberta J. Jones, Assistant Professor E-mail:  alberta.jones@uas.alaska.edu   
Office: UAS School of Education    Phone: 796-6481  Fax: 796-6550 
   11120 Glacier Highway. Juneau, AK 99801 
Office Hours: Tuesday and Thursday 10-12   
 
Webmeeting/Elluminate Live: Go to our class site at https://uascentral.uas.alaska.edu/online, log in and go to 
“Webmeeting” for our class sessions.  Log in well before class time so you can call the Help Desk directly for assistance if 
you encounter difficulties.  If you have difficulty with your audio/microphone, go to “Tools” and “Audio” and “Audio Setup 
Wizard.”  
 
UAS Technology Support Help Desk: 796-6400 or 1-877-465-6400 and http://www.uas.alaska.edu/helpdesk or 
helpdesk@uas.alaska.edu.  For questions regarding Blackboard, posting documents or other technology support issues, 
contact the UAS Help Desk directly. 
 
UAS Library 
 796-6466 or 1-888-550-6167 or http://www.uas.alaska.edu/library/ – see the links listed under Egan Library Online on the 
UAS Online class homesite.  Jennifer Ward (jennifer.ward@uas.alaska.edu and 796-6285) is the Outreach Services Librarian 
available for your support. 
 
UAS Academic Calendar 
Posted on your class site or available on the UAS Student site.  See this document for all important dates, such as 
withdrawals and graduation application deadline.  Realize that you make “walk”/participate in the graduation ceremony on 
any UA campus and be recognized as a graduate of UAS.   Make note of the deadlines for application at the various 
campuses throughout Alaska.  
 
Course Context 
This course is the capstone of your Bachelor of Arts in Elementary Education Program. Upon the successful completion of 
this course and after having successfully completed PRAXIS II, you will be eligible for recommendation for the Type A: K-8 
Alaska Teaching Credential.  
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Course Description  
Supervised teaching in an elementary school.  The department may limit registration, determine assignments, and prescribe 
the number of teaching hours required.   
 
Praxis I and II 
Praxis I (PPST) must be passed for a student to begin their senior year and Praxis II (Elementary Content 0014) must be 
passed by Alaska DEED cut scores in order for a student to graduate from the BA Elementary Education Program.  For 
questions, contact the BA Elementary Education Program Administrative Assistant at the SOE office listed above. 
 
Senior Year Courses: 
SPRING: ED 448, 452, 460 & 498 

 
Instructional Methodologies 
 This semester, student teachers will focus on applying the knowledge, skills and dispositions learned in previous 
coursework.  Most of your time will be spent in the school, practicing teaching.  Formal and informal observations will allow 
for feedback.  Written work includes daily and weekly planning and completion of course assessments. 
 
Mobile devices/cell phones, other technologies and social network sites 
Make certain that you are aware of the building/other policy on the use of such communication devices during the school 
day.  In addition, ask your host teacher(s) what the expectations and limitations are regarding these devices.  Regarding social 
networking sites (Facebook, Twitter, etc.) you should not make any mention of your professional school activities or post any 
pictures from your school in any such non-professional setting. 
 
Confidentiality   
Hold in strict confidence information from your contact with teachers and pupils.  Avoid gossiping or criticizing the school 
and its personnel, students, parents/guardians, especially in public places in your community, such as the grocery store.  
Never use student/other names unless you are in a private setting.  A good rule of thumb is that someone is always listening.  
Concerns should be discussed in private with the host teacher and/or your university supervisor.  Information found in a 
pupil's cumulative records should be held in strict confidence. 
 
Responsibilities of the Student Teacher 
Student teachers are "like" teachers.  They must be at school for the entire school and planning day.  They should arrange to 
assist the host teacher with the planning and room setup that takes place prior to the beginning of the semester. They should 
teach all the academic subjects: reading, writing, spelling, math, social studies, science and integrate technology whenever 
appropriate.  Integration of subject/content areas is always encouraged. Besides planning, teaching and evaluating, the student 
teacher takes other school duties as assigned: recess, faculty meetings, bus duty, etc.  The student teacher should be actively 
involved in the report card/progress report process, including planning for and delivering parent/teacher conferences. 
 
Attendance/Absences 
In this your senior year, you should now be thinking of yourself as a professional educator in training – not just as a 
university student.  This means that your top priorities are the needs of your students and host teacher and the schedule of the 
school you are serving in; your university schedule is now  
somewhat secondary.  This doesn’t mean, of course, that you have any excuse for not taking care of your university course 
expectations.  You will begin your Spring ED 452 Student Teaching with your host teacher when they return to school in 
January (directly after the winter break of your host school).  When you are scheduled to be in your host’s classroom, 
you should follow their schedule – arriving at school and leaving school when they do.  It is fairly common practice for 
student teachers to arrive at school before their host teachers and leave after their host teacher – this can be quite the 
impression maker (on host, colleagues and leadership)  As you build up to your take-over and during your take-over, you will 
surely be spending more time at school than does your host teacher.  You will not deviate from this schedule unless you get 
explicit permission to do so in advance from your university supervisor.  You are now operating under your respective 
district teacher contract.  Do not make ANY travel plans or reservations or plans to take a “personal day/day off” that effect 
your public classroom placement unless you have first received permission from your university supervisor.  Failure to 
comply with this requirement may result in your removal from the program.  Make certain that you recognize the 
seriousness of your current assignment/placement.   
 If you must be absent due to illness, contact your host teacher ASAP (check with your host as to their expectations, but 
notifying them the night before is likely the norm).  If you are ill on a day when your university supervisor is scheduled to 
visit, inform them as well.  If you are ill on a day when you are responsible for teaching lessons or during your takeover 
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period, your are responsible for doing what most professional educators do when they are ill – go to school early and make 
certain that your lesson plans are crystal clear and that all needed materials needed are laid out and ready for your host (just 
as teachers do in preparation for a substitute).  Remember – you are now performing the duties of a professional educator and 
your words and actions are all serving to make an impression on the professionals around you and others.  For extended 
absences, make certain that your university supervisor is notified as well.  If you find you will need to be absent for an 
extended length of time that inhibits completion of the student teaching requirements, additional student teaching time may 
be required at the discretion of your university supervisor or program coordinator. 
 
Workshops/Conferences/Other Professional Meetings 
In the event that the opportunity arises for students to attend a professional conference (i.e., Juneau Literacy Conference, a 
state-wide conference, etc., students are encouraged to consider such participation in the profession.  Check with your 
university supervisor in advance for such circumstances.   
 
Personal Grooming and Dress 
Dress professionally in a manner consistent with the usual attire of the regular teaching staff.  Be exceedingly careful with 
personal grooming.  It can’t stress enough how important it is to make a good impression on your principal, colleagues, 
student and their families. 
 
Encouragement 
Each and every one of you is hereby encouraged to consult with your instructor early in the semester regarding any necessary 
accommodations which will assist you in your learning.  We consider ourselves to be approachable, flexible, and available to 
students.  Please e-mail [best] or call.  If a student has a documented disability for which they require academic or 
programmatic accommodations, please contact the Disability Support Services (DDS) office @ 796-6000 as soon as possible. 
 
Course Requirements 
As stated earlier, student teachers will complete approximately 15-16 weeks of work in an elementary classroom.  This will 
include six weeks of full-time "solo" planning, teaching and assessment.   
The student teacher should plan on regular discussions with the host teacher covering planning, feedback and general 
information on the curriculum, students and classroom. 
 
Alignment Matrix/Assessment 
 

 
Course Objective 

 
The candidate will demonstrate the 
knowledge and skills necessary to: 
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Assessment 
ensuring that the 
objective has been 

met 

• Demonstrating achievement of 
goals and performance 
expectations aligned to state 
standards 

• Promoting self-reflection on 
his/her teaching practices 

• Promoting personal growth and 
self evaluation as a beginning 
teacher 

• Communicating what is valued 
in the teaching/learning process 

• Promoting collaboration among 
interns, school and university 
educators 

 

1-9 1-6 1.0, 2.1-
2.7, 3.1-
3.5, 4.0 
& 5.1, 
5.2 

Mid-term & final 
evaluation of 
Classroom Practice 
(ECP) & Evaluation 
of Classroom 
Practice Content 
(ECPC) completed 
in thorough & timely 
manner 
Portfolio 

 
Relationship of the Conceptual Framework to Standards 

An increasing emphasis on professional standards for educators reinforces the relevance of the School of Education’s vision 
of an informed, reflective and responsive professional educator as the grounding tenants of our Conceptual Framework.  As 
the lists of expected achievement indicators, competencies, and dispositions issued by government and professional groups 
become more extensive, only an informed professional who actively reflects on his/her teaching and is responsive to student, 
family and community needs will be capable of meeting the intent of those standards.  The general theme of our vision is that 
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each of these areas strives to nurture and prepare professional educators so that they can meet the needs of diverse learners.  
Efforts include continuous endeavors to creatively incorporate technology throughout individual subject area fields, 
promoting understanding and appreciation for diversity, and support of the development of literacy skills needed in an 
increasingly complex society.   
 
Evaluation of Classroom Practice (ECP & ECPC) Conferences and University Supervisor Visitation 
Your university supervisor will visit you on a pre-arranged basis.  A mid-term and final evaluation meeting will be scheduled 
at which the Evaluation of Classroom Practice (ECP) and Evaluation of Classroom Practice Content (ECPC) forms 
will be completed and presented by the student.  The host teacher is always welcome to provide evidence for the ECP and 
ECPC documents.  The student should go over their completed mid-term and final ECP and ECPC forms with their host 
teacher or complete them in collaboration with their host teacher prior to the conference with the university supervisor.  The 
final and mid-term ECP and ECPC form cover sheets will be scored by consensus, signed and dated   The original 
copies of all pages of the final ECP and ECPC forms will be turned in for inclusion in the student’s university file.  As you 
complete your ECP and ECPC forms, realize that the evidence you document for each goal will serve as your responses to 
questions in upcoming position interviews and as evidence for your Professional Portfolio; craft your evidence responses 
with those processes in mind.  As student teachers, you have access to all documents electronically and can thus provide 
copies to your host as requested.  You are also responsible for electronically posting to your ED 452 UAS Online class 
site Discussions all required documents and assessments as a Word or .pdf – not .jpg.  If for any reason the student 
teacher feels uncomfortable publishing their assessment documents on the class site for others to see, they should give or 
email them to their university supervisor so they can be recorded. 
 
Basis for Student Evaluation:   

 
Assignment Points Due Date 

Evaluation of Classroom Practice (ECP) & Evaluation of 
Classroom Practice Content (ECPC)  

100 (50 & 
50) 

Mid-term & Final as 
arranged 

 
Grading Scale  
     Letter Grade  Total Points 
      A      90-100     
     B     80-89    
     C     74-79 
     C- (not passing grade)  70-73   

 
Dispositions of Professional Educators 
1. Abide by a philosophy of education and remain flexible to revising it based on new research and teaching experience. 
2. Appreciate unique thinking processes of learners at different stages of development. 
3. Appreciate multiple perspectives and value individual differences. 
4. Commit to professional discourse about content knowledge and student learning of content. 
5. Value assessment and instruction as integrated processes. 
6. Commit to ensuring student well-being and development of self-regulation and group interaction skills. 
7. Recognize the school as an integral part of the community and value parents and guardians as partners in promoting 
student learning. 
8. Value professional ethics, democratic principles and collaborative learning communities. 
9. Value technology as a tool for student and teacher lifelong learning. 
 
Observations 
The student should consider requesting that the principal observe in the classroom, but not expect that this observation will 
take place.  The host teacher should observe informally on regular basis and formally (using the Observation Checklist or 
other) three or more times. 
 
Communication 
Problems or issues of any kind with your host teacher or others should be addressed in a timely (do NOT put off addressing 
issues) and professional manner directly with the individual involved.  If you feel that other intervention is needed, please 
contact your university supervisor.  Remember, student information is confidential. 
 
Take-over/Solo Teaching 
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This important phase is typically six-weeks in length, during which the student teacher will assume major responsibility for 
planning and delivery of instruction.  During the takeover, one should have all lesson plans prepared in advance.  Go over the 
lesson(s) in advance with the host teacher whenever possible or when requested to.  During their takeover period, student 
teachers must have weekly plans approved by the host teacher in advance.   
 Many host teachers ask:  "when should I leave the classroom?"  Student teachers will receive greater respect from the 
students if the host teacher does leave the classroom and defers to the student teacher regularly.  This must, however, be 
worked out between student and host teachers in collaboration with the university supervisor on an individual basis. 
 
Substitute Teaching 
Student teachers may substitute teach with their host teacher’s blessing and the principal's permission in line with district 
policies.  They should inform their university supervisor of their substitution plans.  There is no cap/maximum number of 
days that students can substitute – communicate with your university supervisor regarding “excessive” substitution situations.  
The bottom line is, of course, that one’s substitute activities don’t interfere or detract from the internship/student teaching or 
the university classes or course work.  Students are encouraged to go through the steps of getting on the district substitute list 
and if they do so they will likely get paid for subbing. 
 
A Sample Schedule for Student Teaching 
The host teacher, student teacher and university supervisor should agree on a schedule for the semester.  This is one sample, 
but they will vary depending on the district schedule and individual classroom needs. 
 
Week Suggested Activities Notes 
1 •Return to school after winter break 

•Set up take-over (full time teaching) schedule with host and share 
it with university supervisor 
  
 

•Supervisor will visit – 
usually weekly for local 
placements and as 
arranged for distance 
placements 

2 • Student teacher takes on additional responsibilities in classroom •Determine content of 
unit 

3 •Student teacher takes on additional responsibilities in classroom •Host teacher makes 
ongoing informal 
observations 

4 •Student teacher continues to take on additional responsibilities  
5 •Student teacher adds responsibilities  
6 •Full time teaching •Begin unit when ready  
7 •Full time teaching Host teacher begins 3 

written observations 
8 •Full time teaching Host teacher continues 

with 3 written 
observations 

9 •Full time teaching •Mid-term ECP & ECPC 
completed for conference 

10 •Full time teaching •Student teacher 
participates in report 
cards and conferences 

11 •Full time teaching  
12 •Host teacher begins to phase-in 

•Student teacher continues active engagement in classroom 
responsibilities & support of host teacher & students  

  

13 •Host teacher continues phase-in 
•Student teacher continues active engagement in classroom 
responsibilities & support of host teacher & students 

 

14 •Host teacher continues phase-in 
•Student teacher continues active engagement in classroom 
responsibilities & support of host teacher & students 

•Final ECP & ECPC 
forms completed for 
conference 

15 • Rural practicum & job fair and observations of other classrooms 
and grade levels until end of internship 

 

16 or 17 •Complete observations of other classrooms and grade levels, Student teaching 
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including specials internship goes to the 
end of April 

 
Assignments in detail: 
 
Daily and weekly plans 
The host teacher will review the student teacher's individual lesson plans and/or weekly plans in advance of lessons and 
during their takeover period.  The student teacher should maintain a plan book that is clear and easily understood by others.  
The principal may request to review these plans, so be prepared should that be expected.  
 The student teacher should use the lesson plan format provided initially, but once their host teacher is comfortable with 
their planning then lesson plans can be site specific.  These plans should be clear enough for others to read and use if 
necessary.  They should also include modifications for students with diverse learning needs and other expectations as 
determined by the host teacher. 
 
Reflective log/journal (two reflections for the semester – one just before your takeover and one during or shortly 
thereafter) 
Post to Discussions your reflective log/journal.  It may contain any combination of the following: 
  synopsis of school meetings, notes on parent contacts/meetings, reflection of your observations 
  in other classes/grade levels, including specials, reminders to yourself and your host of what you have 
  learned, things you’d like to try, reflections on your observations in other classrooms and specials 
  (plan many such observations), questions of your host, university supervisor or others, what went 
  wrong in a given lesson or activity, what you’d do differently next time, “thought for the day,” “notes 
  to self,” “notes on bulletin boards, displays or activities from your host’s room or the room of other 
  teachers in the building (one’s you would like to remember for later) 
  * depth of reflection, not length, is the goal here – make it meaningful to you 
 

Try to look at it as not just an assignment, but as a way of remembering things and reflecting on them in a way that 
will help make you a better teacher.  So much of what you experience you won't remember when the big moment comes 
– an interview where you are asked things like, "describe what a balanced literacy program looks like" and "describe 
what I'll see when I walk into your classroom" and "how have you worked to communicate and involve 
parents/guardians" and "tell use what you have done to meet the needs of diverse students," etc. 

 
*** throughout your experience in public schools, make note of bulletin board displays school wide and within various 
classrooms that you might want to consider using in your own classroom later.  Consider taking digital pictures of such 
displays so you can refer to them in the future 
 
If for any reason the student teacher feels uncomfortable publishing their assessment documents on the class site for others to 

see, they should email them to their university supervisor so they can be recorded. 
 

Lesson plans for pre-arranged observations or as requested and ongoing weekly/other plans 
Work out the details of this expectation with your university supervisor. 
 
An Integrated Unit (IU) and Teacher Work Sample (TWS)  
Student teachers should plan, teach and assess an original unit of study during student teaching.  Guidelines for the Integrated 
Unit and Teacher Work Sample will be provided in ED 460.  
 
Additional Writing/Other Expectations 
It is imperative that each of us be ever mindful of how we present ourselves in our written and verbal communications.  This 
is a wise habit to develop early on in your process of becoming a professional educator.  Throughout your pre-service career 
and when you are in a classroom, you will be called upon to respond verbally and/or in writing to conversations, notes, 
emails, texts, memos, letters, etc., to/from parents/guardians, administrators, students, colleagues, etc., many, many, many 
times each day.  Most of these will have to be done “on the fly.” In addition, be mindful of your phone voice mail greeting – 
it should be one that sets a tone of professionalism (i.e., one that you would want a potential employer to hear).  Being 
mindful of this early on will help you to be cognizant of your written (and spoken) word and how both serve to represent you 
to others.  Make certain that your use of cellular phones and other communication tools are in accordance with accepted 
standards and/or school policy (ask your host).  Your lesson/other submissions/postings will not be “graded” for spelling and 
grammar, but a note of your errors may be made as a service to you.  Before posting/sending/handing in your 
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submissions/postings, consider the following: have someone proof them; use spelling and grammar check for word 
processing documents and for e-mails; and reread (silently and/or out loud) them. 

 
Academic Policy Statement 
Honesty in academic endeavors is a central tenet of the UAS philosophy. One may feel proud of accomplishments and 
success attained honorably through hard work. Knowledge gained in this way often leads to later success in professional 
pursuits and in personal life. Unfortunately, academic stress and anxiety sometimes impact the individual in ways that 
produce dishonest behavior, or taking an “easier” route to fulfilling academic responsibilities. Infractions of academic 
dishonesty can lead to serious consequences. Refer to the UAS Student Handbook for more details. Programs offered through 
the Learning Center and the Student Resource Center address topics such as study skills and time management to reduce 
stress and thus help to prevent dishonest behavior. 
 
Student with Disabilities 
To aid college students who experience a documented physical, cognitive, and/or psychiatric disability. Disability Support 
Services are available on all UAS campuses.  The University of Alaska Southeast is committed to equal opportunity and 
programmatic access for students with disabilities (See University of Alaska Regents Policy: 
www.alaska.edu/bor/policy/policy.xml).  For further information on disability support services and guidelines about 
documentation please visit our website at www.uas.alaska.edu/dss www.uas.alaska.edu/dss or Juneau (907)796-6000 
Ketchikan (907) 228-4505 Sitka (907) 747-7716.  Early contact with this program promotes a positive educational 
experience 

 
Civility and Harassment  
Intellectual honesty, mutual respect and freedom from discrimination, intimidation, harassment and violence against persons 
or property are central to the UAS mission.  Acts of intolerance and abusive behaviors which violate these basic values will 
not go unchallenged without our academic community.  UAS is committed to standards promoting speech and expression 
that fosters the maximum exchange of ideas and opinions.  Ideally, discourse is open, candid and characterized by mutual 
respect and dignity.  It is the goal of the university to foster a campus climate which promotes the ideals of civility and 
appreciation for the uniqueness of each member of our academic community.   

 
Dispositions of Professional Educators 
1. Abide by a philosophy of education and remain flexible to revising it based on new research and teaching experience. 
2. Appreciate unique thinking processes of learners at different stages of development. 
3. Appreciate multiple perspectives and value individual differences. 
4. Commit to professional discourse about content knowledge and student learning of content. 
5. Value assessment and instruction as integrated processes. 
6. Commit to ensuring student well-being and development of self-regulation and group interaction skills. 
7. Recognize the school as an integral part of the community and value parents and guardians as partners in promoting 
student learning. 
8. Value professional ethics, democratic principles and collaborative learning communities. 
9. Value technology as a tool for student and teacher lifelong learning. 
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UAS SOE graduates will be informed, reflective, and responsive teachers within diverse classroom, school, and community 

contexts 
 

 
ED 460 Integrated Curriculum and Instruction 

2 credits 
 

Wednesdays from 5:30-6:30 PM, Webmeet/eLive 
 
Instructor: Alberta J. Jones, Assistant Professor E-mail:  alberta.jones@uas.alaska.edu   
Office: UAS School of Education    Phone: 796-6481  Fax: 796-6550 
   11120 Glacier Highway. Juneau, AK 99801 
Office Hours: Tuesday and Thursday 9:30 AM-11:30 PM 
 
Prerequisites: ED 222 and admission to BA in Elementary Education. 
 
UAS Technology Support Help Desk: 796-6400 or 1-877-465-6400 and http://www.uas.alaska.edu/helpdesk or 
helpdesk@uas.alaska.edu 
 
UAS Library: 796-6466 or 1-888-550-6167 or http://www.uas.alaska.edu/library/ – see the links listed under Egan Library 
Online on the UAS Online class homesite.  796-6285 is the Outreach Services Librarian available for your support. 
 
UAS SOE Office: 1-866-465-6424, 1-907-796-6424 or 796-6424 
To access the handbook for your program, go to http://www.uas.alaska.edu/education/proghand.html 
 
Web Meeting/Elluminate Live: Go to our class site at https://uascentral.uas.alaska.edu/online, log in and go to “WebMeet” 
for our class sessions.  Log in well before class time so you can call the Help Desk for assistance if you encounter difficulties. 
 
Course Context 
This segment of Ed. 460 builds upon curriculum design, assessment and instruction.  This course segment is designed for 
teacher candidates working toward a Bachelor of Arts Elementary Education Degree. The integrated unit developed and 
taught in this course is a key assessment element of student progress in the BA Elementary Education program.  
 
Course Description 
This course is an introduction to the theory, organization, and methods of integrated curriculum design.  Students make 
distinctions regarding knowledge that has traditionally been a goal of schooling and true understanding. Backward curricular 
design is a process for the selection of essential learning and the design of authentic assessments of those goals.  Students will 
research and design an integrated curricular unit taught during February and March.  Students will analyze formative and 
summative assessments within their integrated unit.  Active involvement in this course will engage the student, allowing 
them to make connections between what is being presented and discussed to what is going on in the school classroom of 
today. 
 
Relationship of the Conceptual Framework to Standards 
An increasing emphasis on professional standards for educators reinforces the relevance of the School of Education’s vision 
of an informed, reflective and responsive professional educator as the grounding tenants of our Conceptual Framework.  As 
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the lists of expected achievement, indicators, competencies, and dispositions issued by government and professional groups 
become more extensive, only an informed professional who actively reflects on his/her teaching and is responsive to student, 
family and community needs will be capable of meeting the intent of those standards.  The general theme of our vision is that 
each of these areas strives to nurture and prepare professional educators so that they can meet the needs of diverse learners.  
Efforts include continuous endeavors to creatively incorporate technology throughout individual subject area fields, 
promoting understanding and appreciation for diversity, and support of the development of literacy skills needed in an 
increasingly complex society. Locate the SOE Conceptual Framework document in Resources. 
 
Course/Instructor Evaluation: Use the link on the class site -- Thanks for your input! 
 
Instructional Methodologies  
This course includes interactive lectures, discussions, lesson planning, developing an integrated unit plan and teacher work 
sample, chapter sharing of weekly reflections, and an oral presentation. The student’s integrated unit plan and teacher work 
sample are to be turned into their respective methods instructors and posted to the Discussion Board (or other as 
arranged) for inclusion in their university accreditation file. 
 
Required Textbooks:   Tomlinson, Carol Ann, and McTighe, Jay, Integrating Differentiated  
     Instruction and Understanding by Design.  (2006). Alexandria,  

Virginia: Association for Supervision and Curriculum Development. 
 
Additional Readings Alaska Content and Performance Standards Booklet  and Cultural Standards- can be 

downloaded at: 
http://www.eed.state.ak.us/standards/ 

                         http://www.ankn.uaf.edu/index.html 
Other additional readings are posted on the ED 460 website, attached to the lessons under 
Course Content.  

 
Class Schedule 
 
 
Session 

 
    Topic/Chapter 

 
Discussion 

 
Action (for next class) 

Session 1 
Nov. 27 

Introductions, 
Review syllabus, 
Integrated Unit 
Plan (IUP), and 
Teacher Work 
Sample (TWS) 

Discuss student 
teaching unit ideas. 
Syllabus review. 

Required reading Chapter 1 and write a fast 
write/reflection on the chapter.  

Session 2 
Dec. 4 

Ch. 1: UbD and 
DI:  An Essential 
Partnership. 
 

Discuss Ch. 1 and 
discuss Integrated 
Unit Plan. View 
samples. 

Required reading Chapter 2 and write a fast 
write/reflection on chapter.  View at least two 
Integrated Unit Plans posted in Course 
Content.  Be thinking of a unit plan topic 
you’d like to teach.  

Session 3 
Jan. 9 
(No class 
on the 
16th, which 
is the UAS 
start up 
week if 
class 
agrees) 

Ch.2: What Really 
Matters in 
Teaching (The 
Students) 

Discuss Ch. 2 and 
Formative and 
Summative 
Assessments  
 

Required reading Chapter 3 and write a fast 
write/reflection on chapter. View the DEED 
state standards, your district content standards 
for your grade level, the Alaska Native 
Knowledge Network Educator Standards and 
be ready to share how they a portion of ach 
may fit into your unit plan, at this point. 
(http://www.eed.state.ak.us/standards/) 
(http://www.ankn.uaf.edu/index.html) 

Session 4 
Jan. 23 

Ch. 3: What Really 
Matters in 
Learning (Content) 

Discuss Ch. 3 and 
DEED state and local 
standards, cultural 
standards and new 
Guidelines for 
Cultural Standards 

Required reading Chapter 4 and write a fast 
write/reflection on chapter.  Check out at least 
two Teacher Work Sample in Course Content. 
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Session 5: 
Jan. 30 

Ch. 4: What Really 
Matters in 
Planning for 
Student Success? 

Discuss Ch. 4 and 
View DEED website 
and look at formative 
and summative 
assessment sections.  
TWS and Learning 
Gain Score discussion 

Required reading Chapter 5 and write a fast 
write/reflection on chapter by addressing one 
of the figures 5.1-5.6.  

Session 6 
Feb. 6 

Ch. 5: Considering 
Evidence of 
Learning in 
Diverse 
Classrooms. 
 

Discuss Ch. 5-
students share 
reflections for chapter 
5 figures.  

Required reading Chapter 6 and write a fast 
write/reflection on chapter. Describe by 
writing your Integrated Teaching Unit Plan 
in 1-2 paragraphs to share orally. 

Session 7 
Feb. 13 

Ch.6: Responsive 
Teaching with 
UbD in 
Academically 
Diverse 
Classrooms  

Discuss Ch. 6 and 
Share Teacher Work 
Sample writing-brief! 

Required reading Chapter 7 and write a fast 
write/reflection on chapter. Read Sheltered 
Instruction Observation Protocol (SIOP) 
handouts. 
  

Session 8 
Feb. 20 

Ch. 7: Teaching 
for Understanding 
in Academically 
Diverse 
Classrooms 

Discuss Ch. 7 and  
SIOP model 

Required reading Chapter 8 and write a fast 
write/reflection on chapter  

Session 9 
Feb. 27 

Ch. 8: Grading and 
Reporting 
Achievement 

Discuss Ch. 8 and 
share an essential 
question for your unit.   

Required reading Chapter 9 and write a fast 
write/reflection on: Have you seen any of the 
Observable Indicators (The Learning 
Environment, Curriculum, Teacher, and 
Learner) in your Unit Plan? Be ready to share 
some, which are listed in your text chapter.  
Due today: Submit TWS Summary 1-2 
paragraph to instructor via discussion 
board.  (Can include info on your 3 students 
of varying abilities.) 

Session10 
Mar. 6 

Ch. 9: Bringing it 
All Together: 
Curriculum and 
Instruction 
Through the Lens 
of UbD and DI 

Discuss Ch. 9 and 
Share answer to your 
questions on 
Observable Indicators 
from Chapter 9. 
 

Required reading Chapter 10 and write a fast 
write/reflection on chapter.  
 
 

No session 
Mar. 13 

UAS Spring Break No Class session  

Session 11 
Mar. 20 
*We will 
have class 
session. It 
will be 
recorded if 
you cannot 
attend. 

Ch. 10: Moving it 
Forward to 
Integrate UbD and 
DI 

Discuss Ch. 10 
Warm up: TBA 
  

Read/Scan articles from Student Engagement 
Takes Center Stage and write Fast 
write/Reflection with focus on one of the 
articles of your choice. 
http://educationnorthwest.org/resource/681 
 
Rubrics/Scoring Guides should be 
completed by now.   

Session 12 
Mar. 27 

Student 
Engagement 
Discussion and 
Final Presentations 

Discuss Student 
Engagement Takes 
Center Stage.  Share 
one piece that you 
found helpful and 
interesting. 

Read two articles and write reflections on 
each.  Continue working on Unit Plan and 
Teacher Work Sample.   
Finish Integrated Unit Plan and Teacher Work 
Sample.   
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2 Presentations of 
Integrated Unit and 
Teacher Work Sample 

Due Friday, April 5:  Turn in all work on 
time! 

Session 13 
April 3 

 6 Presentations of Integrated Unit and Teacher Work Sample 
***IUP and TWS due on Friday, April 5th*** 

Session 11 
Apr. 10 

 5 Presentations of Integrated Unit and Teacher Work Sample 
 

Session 18 
Apr. 17 

 Posting presentation feedback on Grade Book and am available for 
conference if you’d like one.  

 
Technological Competencies 
Candidates will make extensive use of the Internet and other resources and will gain these skills/strategies through a breeze 
presentation and one or more documents from Egan Library.  All of your assignments and fast write responses will be posted 
to Discussion Board unless otherwise noted.  Requires use of Internet and e-mail.  Candidates will need to access the UAS 
Online class site and WebMeet (ELive) as well.     
 
Encouragement 
Please consult with me early in the semester regarding any necessary accommodations, which will assist you in your 
learning.  I am approachable, flexible, and available to students who would like to see or speak to me.  You can reach me via 
email, calling me or seeing me before or after class, or during office hours. If a student has a documented disability for which 
they require academic or programmatic accommodations, please contact the Disability Support Services (DDS) office @ 
796-6000 as soon as possible. 
 
Attendance and Participation 
Students are expected to be on time, prepared and to contribute to all class sessions.  The concepts covered in class are better 
understood when they can be analyzed, reflected upon, and discussed in an exchange of thoughts and ideas.  Students will be 
asked to discuss parts of the textbooks you were assigned to read for class.  It is expected that students will participate in this 
discussion and exchange.  If you are going to miss class, please notify course instructor prior to class.  
 
Alignment to Goals Matrix 
 

 
Course Objective 

The candidate will 
demonstrate the knowledge 
and skills necessary to: 

SO
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et 

G
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Standard  
M

et 
 

 
 

Assessment ensuring that 
the objective has been met 

Reflect on practice through 
text responses log/journal  

1, 2, 3, 5 & 6 1, 2, 3, 5 & 
6  

1.0, 3.1, 
3.2, 3.3,  
3.4, 3.5, 
4.0 & 5.1  

Reflective responses and 
log/journal 
Teacher Work Sample 
Integrated Unit 

Create, deliver & reflect 
lessons in Integrated Unit 
and Teacher Work Sample 
 

2 & 5 1, 2, 5 & 6 1.0, 
3.1,3.3, 
3.5 3.2 

Lesson plans with 
reflections, and host teacher 
evaluation forms 
Teacher Work Sample 
Integrated Unit 

 
 
Basis for Student Evaluation/Grading Requirements   
 

Assignment Points/   
Percentage 

Due Date 

Active Participation and Discussion 10 Weekly 

Chapter Fastwrite/Reflections  20 Weekly 

Integrated Unit Plan 30 Friday, April 5 
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Teacher Work Sample with Learning Gain Scores 30 Friday, April 5 

Presentation of Integrated Unit and Teacher Work Sample 10 March 27, April 3 and 
April 10 

** Your point system of the Teacher Work Sample (30 pts.) and Integrated Unit Plan (30 pts.) will be 
adjusted to fit the 100 point ED 460 grading system.   

 
 
Grading Scale (go to UAS Online for your grades) 
     Letter Grade  Total Points 
      A      90-100  (90-100%)   
     B     80-89  (80-89%)  
    C  (C- isn’t passing) 73-79  (73-79%) 
 
Integrated Unit Plan and Teacher Work Sample (IUP and TWS) 
IUP and TWS will be graded upon completion.  The Integrated Unit Plan and Teacher Work Sample 
will be submitted in electronic format only (.pdf, docx. or .doc).  Post it to the Discussion Board. The 
Integrated Unit Plan and Teacher Works Sample must showcase, document, support and reflect on all 
aspects of continuing development toward excellence in the goals of the UAS School of Education 
Conceptual Framework in a way that defines and describes unique accomplishments as a bachelor’s 
degree candidate.  Students will orally present their Integrated Unit Plan and Teacher Work Sample 
upon completion of the major projects.  Presentation length is ten minutes.  Instructor will post 
presentation feedback with an email, at most one week following the presentation.  The TWS MUST 
have each of student’s Learning Gain Scores (LGS) computed.  To do this you MUST give the identical 
pretest prior to starting your unit and the same post test at the end of your Integrated unit.  You will also 
get the class average LGS 
 
Chapter Fast write/Reflections 
Student response to the Fast write/Reflections should serve as a study and discussion tool.  Their purpose is to help the 
student reflect on the chapter readings and required responses.  The questions and reflections you include in your responses 
should be spontaneous, but also comprehensive.  What you write should reflect what you are thinking about while you read.  
This is reflection – “good thinking proceeding from the friction between reflective thought and real problems” and “the 
process of thinking about your experiences and their implications to you.”  Reflection causes you to “pause and consider” – it 
is a “habit” of being “mindful” of what you are doing.  ALL good teachers have this habit.  In Umberto Eco’s “classic” Role 
of the Reader, this process is described in the following way: “the reader completes the text, that the text is never finished 
until it meets this voracious and engaged reader.”  Post to Discussion Board when due (due on the date they are listed in 
the schedule below).  The instructor will read the posted lesson responses and record the student score in the online grade 
book – if the student does not earn all possible points he/she will be given the opportunity to revise and repost the response.  
Clearly designate with a heading the Chapter # and each subsequent entry:  Tomlinson/McTighe-Ch. 1 Fast write. 
Taking care to properly label each lesson item in the response to make for ease of reading and scoring.   

 
Diversity 
Issues of diversity will be addressed through student reflections of their lessons taught and through the diversity strand in 
each lesson plan.   
 
Academic Policy Statement 
Honesty in academic endeavors is a central tenet of the UAS philosophy. One may feel proud of accomplishments and 
success attained honorably through hard work. Knowledge gained in this way often leads to later success in professional 
pursuits and in personal life. Unfortunately, academic stress and anxiety sometimes impact the individual in ways that 
produce dishonest behavior, or taking an “easier” route to fulfilling academic responsibilities. Infractions of academic 
dishonesty can lead to serious consequences. Refer to the UAS Student Handbook for more details. Programs offered through 
the Learning Center and the Student Resource Center address topics such as study skills and time management to reduce 
stress and thus help to prevent dishonest behavior. 
 
Students with Disabilities 
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To aid college students who experience a documented physical, cognitive, and/or psychiatric disability. Disability Support 
Services are available on all UAS campuses.  The University of Alaska Southeast is committed to equal opportunity and 
programmatic access for students with disabilities (See University of Alaska Regents Policy: 
www.alaska.edu/bor/policy/policy.xml).   For further information on disability support services and guidelines about 
documentation please visit our website at www.uas.alaska.edu/dss www.uas.alaska.edu/dss or Juneau (907) 796-6000 
Ketchikan (907) 228-4505 Sitka (907) 747-7716.  Early contact with this program promotes a positive educational 
experience. 
 
Civility and Harassment  
Intellectual honesty, mutual respect and freedom from discrimination, intimidation, harassment and violence against persons 
or property are central to the UAS mission.  Acts of intolerance and abusive behaviors, which violate these basic values, will 
not go unchallenged without our academic community.  UAS is committed to standards promoting speech and expression 
that fosters the maximum exchange of ideas and opinions.  Ideally, discourse is open, candid and characterized by mutual 
respect and dignity.  It is the goal of the university to foster a campus climate, which promotes the ideals of civility and 
appreciation for the uniqueness of each member of our academic community.   
 
Dispositions of Professional Educators 
1. Abide by a philosophy of education and remain flexible to revising it based on new research and teaching experience. 
2. Appreciate unique thinking processes of learners at different stages of development. 
3. Appreciate multiple perspectives and value individual differences. 
4. Commit to professional discourse about content knowledge and student learning of content. 
5. Value assessment and instruction as integrated processes. 
6. Commit to ensuring student well being and development of self-regulation and group interaction skills. 
7. Recognize the school as an integral part of the community and value parents and guardians as partners in promoting 
student learning. 
8. Value professional ethics, democratic principles and collaborative learning communities. 
9. Value technology as a tool for student and teacher lifelong learning. 
 

 
Field-based Course Component 
This course consists of a field experience of student teaching in a public school classroom. 
 
Additional Writing/Other Expectations 
It is imperative that each of us be ever mindful of how we present ourselves in our written and verbal communications.  This 
is a wise habit to develop early on in your process of becoming a professional educator.  Throughout your pre-service career 
and when you are in a classroom, you will be called upon to respond verbally and/or in writing to conversations, notes, 
memos, letters, etc. to/from parents, guardians, administrators, students, colleagues, etc., many, many, many times each day.  
Most of these will have to be done “on the fly.” Being mindful of this early on will help you to be cognizant of your written 
(and spoken) word and how both serve to represent you to others.  Before sending or handing in your documents, consider 
the following: have someone proof your documents; use spelling and grammar check for word processing documents and for 
e-mails; and, reread (silently and/or out loud) your documents. 
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UAS SOE graduates will be informed, reflective, and responsive teachers within diverse classroom, school, and community 

contexts 
 

ED 498 Professional Portfolio 
2 credits 

 
Instructor: Jeffrey L. Lofthus, Ph.D. E-mail:  jeffrey.lofthus@uas.alaska.edu   
Office: UAS School of Education   Phone: 796-6404  Fax: 796-6550 
   11120 Glacier Highway. Juneau, AK 99801 
 
Instructor: Alberta J. Jones, Assistant Professor E-mail:  alberta.jones@uas.alaska.edu   
Office: UAS School of Education    Phone: 796-6481  Fax: 796-6550 
   11120 Glacier Highway. Juneau, AK 99801 
Office Hours: Tuesday 9-12 and 1-3    
 
Webmeeting/Elluminate Live: Go to our class site at https://uascentral.uas.alaska.edu/online, log in and go to 
“Webmeeting” for our class sessions.  Log in well before class time so you can call the Help Desk directly for assistance if 
you encounter difficulties.  If you have difficulty with your audio/microphone, go to “Tools” and “Audio” and “Audio Setup 
Wizard.”  
 
UAS Technology Support Help Desk: 796-6400 or 1-877-465-6400 and http://www.uas.alaska.edu/helpdesk or 
helpdesk@uas.alaska.edu.  For questions regarding Blackboard, posting documents or other technology support issues, 
contact the UAS Help Desk directly. 
 
UAS Library: 796-6466 or 1-888-550-6167 or http://www.uas.alaska.edu/library/ – see the links listed under Egan Library 
Online on the UAS Online class homesite.  Jennifer Ward (jennifer.ward@uas.alaska.edu and 796-6285) is the Outreach 
Services Librarian available for your support. 
 
UAS SOE Office: 1-866-465-6424, 1-907-796-6424 or 796-6424 
  
Course Context 
 This course is required for those enrolled in the Bachelor of Arts in Elementary Education program.  It is to be taken in the 
spring of their senior/capstone year while they are student teaching.   
 
Course Description  
 This semester-based course is designed to assist Bachelor of Arts in Elementary Education candidates in developing 
a professional portfolio – a capstone project –  a summation of achievement and intellectual growth synthesizing program 
content and demonstrating how the student has translated theory into practice.  
 
Relationship to Conceptual Framework 

Students in this course document evidence that supports the knowledge, skills and dispositions they 
have acquired to be informed, reflective and responsive teachers. Educators must analyze and synthesize their bachelor’s 
course work creating a portfolio that demonstrates and documents their professional competencies in all areas of the UAS 
School of Education Conceptual Framework.   
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“It is not information but experience that enables human beings to find moral, life-enriching 
meanings in this complex reality, and the difference between the two is precisely what distinguishes 
holistic (experiencial) forms of education from the dry, lifeless, academic exercises that make up the 

bulk of conventional schooling” 
The Cult of Information Theodore Roszak  1986 

 
Instructional Methodologies 
 This course asks educators to reflect on their own teaching practices and develop a product that represents them as a 
unique educator who integrates technology into the classroom.  As a capstone project, candidates will accomplish work 
independently with guidance from instructor and/or advisor.  Candidates may be asked for revisions after the readers review 
the portfolio.    
 
Texts 
 There is no text for this course.  This syllabus contains all expectations. 
 
Alignment to Goals Matrix 
 

 
Course Objective 

 
The candidate will demonstrate the 
knowledge and skills necessary to: 
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Assessment 
ensuring that the 
objective has been 

met 

Development 2 5 & 6 1.0  Professional Portfolio 
Learning and Motivation 2 5 & 6 1.0 Professional Portfolio 
Learning and Motivation 6 5 & 6 3.4 & 3.5 Professional Portfolio 
Planning for Instruction 3, 4 & 5 1, 2, 5 & 6 

 
3.1, 3.2, 3.3, 
3.4, 3.5 & 
4.0 

Professional Portfolio 

Learning and Motivation 1 1, 5 & 6 3.2 & 5.1 Professional Portfolio 
Development, Learning, Motivation and 
Professionalism 

1, 2 & 8 1, 5 & 6 1.0, 3.1, 3.2, 
3.3, 3.4, 3.5, 
4.0 &5.1 

Professional Portfolio 

Partnerships 7 1, 5 & 6 3.2 & 5.1 Professional Portfolio 
Technology 9 1, 3 & 4 3.1, 3.2, 4.0, 

5.1 & 5.2 
Professional Portfolio 

  
Relationship of the Conceptual Framework to Standards 
An increasing emphasis on professional standards for educators reinforces the relevance of the School of Education’s vision 
of an informed, reflective and responsive professional educator as the grounding tenants of our Conceptual Framework.  As 
the lists of expected achievement indicators, competencies, and dispositions issued by government and professional groups 
become more extensive, only an informed professional who actively reflects on his/her teaching and is responsive to student, 
family and community needs will be capable of meeting the intent of those standards.  The general theme of our vision is that 
each of these areas strives to nurture and prepare professional educators so that they can meet the needs of diverse learners.  
Efforts include continuous endeavors to creatively incorporate technology throughout individual subject area fields, 
promoting understanding and appreciation for diversity, and support of the development of literacy skills needed in an 
increasingly complex society.   
 
Basis for Student Evaluation/Grading Requirements 
 

Assignment Points Due Date 

Professional Portfolio 100 
(Pass/Fail) 

Third week in April 

 
Expected Outcomes and Assessments 
 The professional portfolio will be submitted in electronic format only (.pdf or .doc or .docx).  For assistance with the 
electronic portfolio, contact the HelpDesk.  Student portfolios must showcase, document, support and reflect on all aspects of 
continuing development toward excellence in the goals of the UAS School of Education Conceptual Framework in a way that 
defines and describes unique accomplishments as a bachelor’s degree candidate. 
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As part of this process students will be able to do the following:  
• reflect on teaching theory base and teaching practices  
• critically analyze teaching practices as compared to theory base  
• demonstrate ability to explain professional theory  
• demonstrate ability to document teaching practices supported by professional theory  
• select and discuss artifacts that are the most significant in personal and professional development and identify 

connections among and between artifacts;  
• reflect on these connections in order to identify a unifying theme that relates to teaching theory base;  
• present the portfolio electronically to UAS Online 

Encouragement 
 Each and every one of you is hereby encouraged to consult with me early in the semester regarding any necessary 
accommodations which will assist you in your learning.  I consider myself to be approachable, flexible, and available to 
students.  Please e-mail [best] (jeffrey.lofthus@uas.alaska.edu) or call (907-796-6404) me.  If a student has a documented 
disability for which they require academic or programmatic accommodations, please contact the Disability Support Services 
(DDS) office @ 796-6000 as soon as possible. 
 
Course Content    
Phase one: Organizing documents, artifacts and other  

 
Phase two: Revising and developing.  Continue organizing and preparing of the nine goals and evaluations including the 
summative introduction   

  
Phase three: Once your portfolio is completed, submit it electronically (as .doc or .pdf, not .jpg) to UAS Online and send an 
invitation to the designated readers.  Readers will review professional portfolio and you will be informed of the outcome 

Grading Requirements/Scoring Guide 
 Each section of your portfolio will be scored on a pass/fail basis.  For any section that is less than satisfactory, students 
will have the opportunity to make the necessary revisions.    
 
Field-based Course Component 
 Students are currently involved in their student teaching experience in a K-8 classroom. 

 
Technological Competencies 
 The professional portfolio will be submitted in electronic format (.doc or .pdf) only.   
 
Diversity  
 Issues of diversity will be addressed through the critical performances listed above, through responses to lessons, through 
classroom lectures, discussions and individual presentations. 
 
Academic Policy Statement 
Honesty in academic endeavors is a central tenet of the UAS philosophy. One may feel proud of accomplishments and 
success attained honorably through hard work. Knowledge gained in this way often leads to later success in professional 
pursuits and in personal life. Unfortunately, academic stress and anxiety sometimes impact the individual in ways that 
produce dishonest behavior, or taking an “easier” route to fulfilling academic responsibilities. Infractions of academic 
dishonesty can lead to serious consequences. Refer to the UAS Student Handbook for more details. Programs offered through 
the Learning Center and the Student Resource Center address topics such as study skills and time management to reduce 
stress and thus help to prevent dishonest behavior. 
 
Student with Disabilities 
To aid college students who experience a documented physical, cognitive, and/or psychiatric disability. Disability Support 
Services are available on all UAS campuses.  The University of Alaska Southeast is committed to equal opportunity and 
programmatic access for students with disabilities (See University of Alaska Regents Policy: 
www.alaska.edu/bor/policy/policy.xml).   For further information on disability support services and guidelines about 
documentation please visit our website at www.uas.alaska.edu/dss www.uas.alaska.edu/dss  or Juneau (907)796-6000 
Ketchikan (907) 228-4505 Sitka (907) 747-7716.  Early contact with this program promotes a positive educational 
experience. 
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Civility and Harassment  
Intellectual honesty, mutual respect and freedom from discrimination, intimidation, harassment and violence against persons 
or property are central to the UAS mission.  Acts of intolerance and abusive behaviors which violate these basic values will 
not go unchallenged without our academic community.  UAS is committed to standards promoting speech and expression 
that fosters the maximum exchange of ideas and opinions.  Ideally, discourse is open, candid and characterized by mutual 
respect and dignity.  It is the goal of the university to foster a campus climate which promotes the ideals of civility and 
appreciation for the uniqueness of each member of our academic community.   
 
Dispositions of Professional Educators 
1. Abide by a philosophy of education and remain flexible to revising it based on new research and teaching experience. 
2. Appreciate unique thinking processes of learners at different stages of development. 
3. Appreciate multiple perspectives and value individual differences. 
4. Commit to professional discourse about content knowledge and student learning of content. 
5. Value assessment and instruction as integrated processes. 
6. Commit to ensuring student well-being and development of self-regulation and group interaction skills. 
7. Recognize the school as an integral part of the community and value parents and guardians as partners in promoting 
student learning. 
8. Value professional ethics, democratic principles and collaborative learning communities. 
9. Value technology as a tool for student and teacher lifelong learning. 
 
Additional Writing/Other Expectations 
It is imperative that each of us be ever mindful of how we present ourselves in our written and verbal communications.  This 
is a wise habit to develop early on in your process of becoming a professional educator.  Throughout your pre-service career 
and when you are in a classroom, you will be called upon to respond verbally and/or in writing to conversations, notes, 
emails, texts, memos, letters, etc., to/from parents/guardians, administrators, students, colleagues, etc., many, many, many 
times each day.  Most of these will have to be done “on the fly.” In addition, be mindful of your phone voice mail greeting – 
it should be one that sets a tone of professionalism (i.e., one that you would want a potential employer to hear).  Being 
mindful of this early on will help you to be cognizant of your written (and spoken) word and how both serve to represent you 
to others.  Make certain that your use of cellular phones and other communication tools are in accordance with accepted 
standards and/or school policy (ask your host).  Your lesson/other submissions/postings will not be “graded” for spelling and 
grammar, but a note of your errors may be made as a service to you.  Before posting/sending/handing in your 
submissions/postings, consider the following: have someone proof them; use spelling and grammar check for word 
processing documents and for e-mails; and reread (silently and/or out loud) them. 
 

Bachelor of Arts Elementary Education Electronic Professional Portfolio 
ED 498 Spring Semester 

 
Your professional portfolio will be accepted only in electronic format (create your entire portfolio 
in ONE .pdf document) and posted on UAS Online.  For assistance with creating your electronic 
portfolio, contact the UAS HelpDesk.  When you are ready, send an “Invitation to View” your 

portfolio to jeffrey.lofthus@uas.alaska.edu and alberta.jones@uas.alaska.edu 
 

The following is a comment submitted by a student in May 2010 after signing her first contract as 
a teacher in Alaska: 

 
Thanks for everything you've done to help me get here, my portfolio rocked and I have never felt so 

prepared. I think the sample interview questions you had us complete in social studies were almost word 
for word! 

 
• The key – quality, NOT quantity.  The bottom line – provide evidence to meet each sub-goal 

without overdoing it.  You should be able to properly address each SOE Sub-Goal with one 
or more evidence piece per sub-goal 
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• The list of evidence pieces that follow is not all inclusive – you may choose to add additional 
documents/other than those listed to provide evidence of your growth.  Keep in mind that any 
number of your evidence pieces will be used for both your ECP (Evaluation of Classroom 
Performance) or ECPC (Evaluation of Classroom Performance Content) and your portfolio.  At 
the same time, you aren’t expected to include all listed items in your portfolio – just provide 
enough evidence to meet the sub-goal and be specific in your cover sheet narrative as to how 
the included piece provides proper evidence 

 
• Include sections for each of the 9 SOE goals and one labeled "Evaluations" – 

your section headings should have properly labeled headings/titles on them which include the 
SOE Goals and Sub-Goals written out.  For each goal/sub-goal, include a cover sheet that lists 
each piece of evidence in the order of their appearance and clearly and specifically, but briefly, 
explain how each evidence piece you include addresses the sub-goal 

 
• Guide your reader to your listed evidence – i.e., don’t just refer them to “the Unit” or “the 

Teacher Work Sample,” but give them more specific guidance, such as a page number, date, 
activity, etc. 

 
• Include evidence only once and if a piece of evidence speaks to another goal or goals, reference 

that fact on the cover sheet of each goal that you feel is addressed – i.e., you could place your 
parent contact log in Goal 7 and then reference that document on the cover sheet for Goal 9   

 
• Generally speaking, the degree of effort that you put into this portfolio and the careful thought 

that you put forth in your selection and documentation of evidence will correspond directly to 
your future degree of success in securing a teaching position.  Put another way – many of the 
interview questions that you will be asked for teaching positions will be answered in part from 
what you have learned – your portfolio evidence.  The same goes for your ECP or ECPC 
documents – careful and thorough ECP and ECPC documentation will be excellent preparation 
for teacher interviews 

 
• A lesson plan (with reflection) that gives specific evidence is always appropriate for any of the 

goals 
 

• Make every effort to make your professional portfolio look professional – use spell check when 
possible and proof read all items that you create or have someone else proof them, include a 
professional looking title page on the front of your portfolio and a table of contents 

 
• Under any goal, if you point to your ECP or ECPC document as evidence, make certain that 

there are narrative comments under the goal you mention, as just a number won’t constitute 
much evidence.  Point your reader to a specific goal on the ECP and ECPC documents 

 
• Search UAS Online Discussion Boards/other or Blackboard Discussions for evidence you have 

created in the past – if you have not already saved a copy of documents contained on class sites, 
do so now 

 
• (K) Knowledge; (S) Skills and (D) Dispositions 
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SOE Conceptual Framework Goal # 1 
Teachers articulate, maintain and develop a philosophy of education that they also 

demonstrate in practice 
ACEI 5.2 

 
1a) Support their philosophy of education with research-based theory and evidence (K) 
1b) Apply philosophy, beliefs and theory to practice (S) 
1c) Abide by philosophy of education and remain flexible to revising it based on new research and 
teaching experience (D) 

Evidence: 
 
I have included two philosophy/theory papers in this section.  The first represents my first paper written 
in the program in ED 333.  The second is my revised philosophy/theory written at the end of my 
program demonstrating how I have modified my philosophy based on my experiences 
 
I have included a document that demonstrates the reflective process I went through in my revision of my 
philosophy/theory 
 
I have included a copy of my responses to the interview questions completed for ED 417 to demonstrate 
that……………….. 
 
I have included a fast write from ED 222: Describe the motivations, values and beliefs that influence the 
decision to enter or not enter the teaching profession 
 
I have included a paper in which I have linked my philosophy of education to the development and 
implementation of my integrated unit/teacher work sample 
 
The lesson plans (specifically identified) in my integrated unit/teacher work sample provide ample 
evidence of how I have demonstrated my theory in practice 
 
My ECP and ECPC documents contain evidence of my openness and willingness to change based on the 
needs of students and my ongoing experiences in the classroom.   
 

SOE Conceptual Framework Goal # 2 
Teachers understand how human development affects learning and apply that 

understanding to practice 
ACEI 1 

 
2a) Identify ways that students’ developmental levels affect their thinking processes and learning (K) 
2b) Accommodate differences in how students learn based on knowledge of each individual’s social, 
emotional and intellectual maturation (S) 
2c) Appreciate unique thinking processes of learners at different stages of development (D) 

Evidence: 
 
I have included examples of responses to Lessons from ED 333 to demonstrate my knowledge of how 
the developmental levels of students affect their thinking processes and their learning 
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I have included a lesson plan (specifically identified) that demonstrates how I incorporated special 
education/other student needs into my lessons – a reflection of such a lesson would be helpful as well.  
One source might be what you prepared for your EDSE 482 course 
 
I have included my ED 333 Critical Performance # One: Questioning Children and # Two: Classroom 
Observations to demonstrate how my knowledge about each student guided the accommodations that I 
made to address student needs 
 
Under the “Evaluations” tab, my ECP and ECPC documents contain evidence (written comments) of my 
efforts to adapt my lessons to the age and development of my students 
 

SOE Conceptual Framework Goal # 3 
Teachers differentiate instruction with respect for individual and cultural characteristics 

ACEI 3.2 & 3.3 
 
3a) Identify strategies for differentiating instruction based on student differences (K) 
3b) Design instruction that incorporates characteristics of the local community’s culture and that is 
appropriate to students’ individual and special needs (S) 
3c) Apply local and Alaska knowledge to the selection of instructional strategies, materials and 
resources (S) 
3d) Appreciate multiple perspectives and value differences (D) 

Evidence: 
 
I have included a copy of my practicum journal from ED 222 which demonstrates the reflective process 
I went through during this early practicum experience 
 
I have included the following documents from my multicultural education, Alaska studies/history (or 
other) class to evidence this: [list documents and explain how they meet the sub-goal] 
 
I have included my Lesson # 8 response for ED 333 to demonstrate that ……………… 
 
I have included my response to ED 417 Quandary/# 1 to demonstrate that ……………… 
 
I have included my response to ED 417 A History of Schooling for Alaska Native People to demonstrate 
that ……………… 
 
I have included demonstrations of incorporating characteristics of my local community’s culture as 
evidenced by the following documents: [list documents and explain] 
 
Under the “Evaluations” tab, my ECP and ECPC documents contain evidence of my routine use of the 
various Alaska Cultural Standards and Guidelines 
 
I have included a copy of my fast write reflections for Tisha and/or Esme or other from ED 222 or ED 
417 to demonstrate that ……………… 
 

SOE Conceptual Framework Goal # 4 
Teachers possess current academic content knowledge 

ACEI 2.1, 2.2, 2.3, 2.4, 2.5, 2.6, 2.7 & 2.8 
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4a) Demonstrate knowledge of the content area taught, including structure of the discipline, the tools of 
inquiry, central concepts and connections to other areas of knowledge (K) 
4b) Connect the content area to other content areas and to practical situations encountered outside the 
school (S) 
4c) Commit to professional discourse about content knowledge and student learning of content (D) 
 
I have included a copy of a fast write for ED 417: List, describe/define and relate to current internship 
classroom social studies/other activities the eleven disciplines which make up make up the social studies 
 
I have included a copy of my brief philosophy/theory/knowledge statement from each methods (literacy, 
social studies, math and science) course to demonstrate that ……… 
 
I have included my ECP and ECPC documents which give evidence to support this goal…..be specific 
in identifying what and how 
 
I have included a copy of the lesson plans delivered and my host’s evaluation of each from my methods 
classes (literacy, social studies, math and science – and others as available) to demonstrate that 
……………… 
 
Integrated Unit/Teacher Work Sample – point out specific evidence for all or as many content areas as 
possible 
 

SOE Conceptual Framework Goal # 5 
Teachers facilitate student learning by using assessment to guide planning, instruction 

and modification of teaching practice 
ACEI 3.1, 3.4, 3.5 & 4 

 
5a) Understand how to plan for instruction that is based on student needs and curriculum goals (K) 
5b) Plan, teach and assess for optimal student learning (S) 
5c) Value assessment and instruction as integrated processes (D) 

Evidence: 
 

Integrated Unit/Teacher Work Sample – point out specific evidence for all or as many content areas as 
possible 
 
I have included “this or that” specific assignment or project from my math, science, etc., methods 
courses, as well as for ED 302 to demonstrate that ……………… 
 
I have included XXX lesson plans and the reflections I wrote after delivering the lesson.  My reflections 
demonstrate how I learned to plan for instruction that is based on student needs and curriculum goals 
 

SOE Conceptual Framework Goal # 6 
Teachers create and manage a stimulating, inclusive and safe learning community in 

which students take intellectual risks and work independently and collaboratively 
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6a) Investigate and use knowledge of human motivation and behavior and a variety of classroom 
management techniques to establish and maintain a responsive environment in which all students are 
able to learn (K) 
6b) Establish and maintain a positive classroom climate in which all students are engaged and develop 
self-direction and collaborative skills (S) 
6c) Commit to ensuring student well being and development of self-regulation and group interaction 
skills (D) 

Evidence: 
 
I have included a brief document which addresses my classroom management philosophy and style to 
demonstrate that ……………… 
 
I have included a copy of my classroom management plan to demonstrate that ………… 

I have included a copy of my character sketch with interventions (explain what evidence this provides) 
 
I have included my curriculum map document (explain what evidence this provides) 
 
I have provided a narrative which describes our “morning meeting”/”community circle”  (or other) 
classroom meeting at which we go over the rules/guidelines/expectations and discuss events/issues that 
have taken place – this could be a part of your classroom management plan 
 
I have included my ECP evaluation form which gives evidence of my success in initiating and 
maintaining a safe and productive classroom environment 
 

SOE Conceptual Framework Goal # 7 
Teachers work as partners with parents, families and the community 

ACEI 5.3 
 
7a) Develop a sound, broad-based understanding of students’ families and the local community (K) 
7b) Communicate effectively with parents and community and incorporate local ways of knowing into 
decision making about all levels of schooling (S) 
7c) Recognize the school as an integral part of the community and value parents and families as partners 
in promoting student learning (D) 

Evidence: 
 
I have included copies of my weekly/other parent newsletters which demonstrate my routine 
communications with parents and guardians 
 
I have included copies of my letters to parents (field trips, special events, discipline plan, etc.) to 
demonstrate that ……………… 
 
I have provided a narrative which demonstrates the degree of parent involvement in my classroom and 
well as the number of parents who assisted with field trips, etc.  
 
I have included a copy of my parent communication log, which shows the number and type of contacts I 
made to the parents and guardians of my students 
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If you involve the students directly in preparation for and/or participation in parent/teacher conferences, 
include documentation of that and a narrative of the results. 
 
My ECP evaluation form gives evidence of my success in keeping parents informed of their students’ 
progress and behavior 
 
I have included a narrative of my preparation for and my participation in parent/teacher conferences 
(specifically about those which I “chaired”) 
 
I have included a copy of a fast write on Perrone Chapter 11: Relationships With Families from ED 417 
to demonstrate that ……………… 
 

SOE Conceptual Framework Goal # 8 
Teachers develop and maintain professional, moral and ethical attitudes, behaviors, 

relationships and habits of mind 
ACEI 5.1 & 5.4 

 
8a) Keep current in knowledge of content and teaching practices (K) 
8b) Participate in and contribute to the teaching profession (S) 
8c) Communicate effectively with students, colleagues and supervisors (S) 
8d) Value professional ethics, democratic principles and collaborative learning communities (D) 

Evidence: 
 
I have included a list of the professional journals that I read regularly and other self-guided learning 
opportunities that I engage in regularly (reading, etc.) to demonstrate that ……………… 
 
I have provided evidence of a workshop/professional development opportunity(ies) that I participated in 
(on classroom management, writing traits, literacy, etc.) to demonstrate that ……………… 
 
I have included a listing of the professional organizations that I belong to and information about any 
direct involvement that I had with such organizations to demonstrate that ……………… 
 
I have included copies of correspondence with or plans developed with my school colleagues designed 
to meet the needs of specific students to demonstrate that ……………… 
 
I have included evidence of the professional learning community/book club, etc., that I participated in 
while in my host school to demonstrate that ……………… 
 
I have provided evidence of my frequent visits/observations with other teachers in the building to 
demonstrate that ……………… 
 
I have provided evidence of a workshop/professional development opportunity that I participated in (on 
classroom management, writing traits, literacy, etc.) 
 

SOE Conceptual Framework Goal # 9 
Teachers use technology effectively, creatively and wisely 

 
9a) Operate computers and other technologies and evaluate their potentials and limitations (K) 
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9b) Integrate technology in planning, instruction and assessment to support student learning (S) 
9c) Value technology as a tool for student and teacher lifelong learning (D) 

Evidence: 
 
I have included a copy of my parent communication log which demonstrates my process for maintaining 
ongoing communications with parents/guardians 
 
I have included examples (pictures of or limited hard copy) of student writings or projects created in 
PhotoShop, etc., program.  A lesson plan for the project is included 
 
I have included a copy of the electronic newsletter that I sent to parents/guardians weekly/other, etc.  For 
parents without internet access, I sent the newsletter home with their student.  This demonstrates that 
……………… 
 
I have included a copy of a paper (or more than one) demonstrating my knowledge of the American 
Psychological Association (APA) or other style of writing to demonstrate that ……………… 
 
I have included some examples of the searches/research I conducted on various databases to discover 
resources for supplementing my lessons, such as my ED 448 process of research on meeting the needs of 
individual students 
 
I have included evidence of my electronic grade book/assessment records 
 

Evaluations Section 10 
Host teacher(s) and Supervisor Evaluation Documents 

 
I have included a copy of my practicum host’s evaluation from ED 222 
 
I have included a copy of the evaluations of lessons taught completed by my ED 494 host teacher and 
the same for my ED 452 host teacher 
 
I have included a copy of my Final ECP and ECPC documents completed during my student teaching 
experience 
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Evaluation of Classroom Practice (ECP) Form 
Student Teacher:  Host Teacher  
Grade Level/Subject:  School District:  
 
  Self-
Evaluation 

  Mid-term 
Evaluation  

  Final 
Evaluation 

University 
Supervisor: 

 

 
         Not Met                   Met                  Exceeds                                 
#1 Philosophy and Practice 

Teachers articulate, maintain and develop a philosophy of 
education that they also demonstrate in practice. 

 
               1                         2                             3 

#2 Human Development 
Teachers understand how human development affects 
learning and apply that understanding to practice. 

 
               1                         2                             3 

#3 Diversity/Differentiated Instruction 
Teachers differentiate instruction with respect for 
individual and cultural characteristics. 

               1                         2                             3 

#4 Academic Content Knowledge 
Teachers possess current academic content knowledge. 

               1                         2                             3 

#5 Student Learning 
Teachers facilitate student learning by using assessment 
to guide planning, instruction and modification of teaching 
practice. 

               1                         2                             3 

 
 
#6 

Learning Environment 
Teachers create and manage a stimulating, inclusive and 
safe learning community in which students take 
intellectual risks and work independently and 
collaboratively. 

              1                         2                             3 

#7 Partnerships 
Teachers work as partners with parents, families and the 
community. 

               1                         2                             3 

#8 Professional Ethics, Habits of Mind 
Teachers develop and maintain professional, moral and 
ethical attitudes, behaviors, relationships and habits of 
mind. 

              1                         2                             3 

#9 Technology 
Teachers use technology effectively, creatively and wisely. 

              1                         2                             3 

The purposes of student teacher evaluation include: 
• Demonstrating achievement of goals and performance expectations aligned to state standards 
• Promoting self-reflection on his/her teaching practices 
• Promoting personal growth and self- evaluation as a beginning teacher 
• Communicating what is valued in the teaching/learning process 
• Promoting collaboration among interns, school and university educators 

 

Student Teacher Signature:  Date:  

Host Teacher Signature:  Date:  

University Supervisor Signature:  Date:  
(Student teacher completes evidence section in rubric and consensus is reached.  All completed 
and signed forms go to the university supervisor at completion of student teaching.)

 
 
 
 



Please use this rubric to assist you in filling out the Evaluation of Classroom Practice 
Form 
 

Goal #1:  Teachers articulate, maintain and develop a philosophy of education that 
they also demonstrate in practice. 

 
Knowledge:   Support their philosophy of education with research-based theory and 

evidence. 
Performance:   Apply philosophy, beliefs and theory to practice. 
Disposition:   Abide by a philosophy of education and remain flexible to revising it based 

on new research and teaching experiences. 
    
The Intern: Evidence/Observations 
           1                2                3  
Interacts with students 
and colleagues in such 
a way as to 
demonstrate a 
developing skill at 
actualizing beliefs. 
ACEI 5.1 

Interacts with students 
and colleagues in such a 
way as to demonstrate 
understanding and 
consistent actualization 
of his/her approach 
toward education. 

Critically and 
thoughtfully reflects 
on a philosophy of 
education, revising it 
as new learning 
occurs. 
 

 

Behaves in ways not 
always consistent with 
intentions, but 
progress is apparent. 
ACEI 5.1 

Demonstrates 
consistency between 
belief and practice and 
recognizes when they 
are not consistent. 

Gives rationale for 
ways in which 
practice mirrors 
personal philosophy 
and research-based 
theories. 

 

Provides limited 
evidence of reflection 
on practice, beliefs and 
theory. 
 
ACEI 5.1 

Reflects orally on how 
design and teaching of 
lessons/units achieves 
instructional purpose 
based on an emerging 
philosophy of education 
and major trends and 
theories. 

Articulates clearly 
how design, teaching 
and assessing of 
lessons/units achieves 
instructional purpose 
based on current 
philosophy of 
education and 
research, trends, 
strategies and 
available resources. 

 

Is familiar with the 
Guidelines for 
Preparing Culturally 
Responsive Teachers 
for Alaska’s Schools. 
 
ACEI 3.2 

Incorporates indicators 
included in the 
Guidelines for 
Preparing Culturally 
Responsive Teachers for 
Alaska’s Schools into 
practice. 

Regularly reflects 
upon and applies a 
growing number of 
indicators included in 
the Guidelines for 
Preparing Culturally 
Responsive Teachers 
for Alaska’s Schools. 
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Goal #2:  Teachers understand how human development affects learning and 

apply that understanding to practice. 
 
Knowledge:   Identify ways students’ developmental levels affect their thinking processes 

and learning. 
Performance:  Accommodate differences in how students learn based on knowledge of 

individual’s social, emotional and intellectual maturation. 
Disposition:   Appreciate unique thinking processes of learners at different stages of 

development. 
 
The Intern: Evidence/Observations 
                 1                2               3  
Is aware of human 
development theories 
and recognizes need for 
developmentally 
appropriate learning 
activities for all 
students in a diverse 
classroom. 
ACEI 1.0 

Consistently applies 
current human 
development theory 
(social, emotional, 
intellectual) in 
designing curriculum 
and learning activities. 

Articulates in depth 
knowledge of current 
human development 
theories with 
colleagues and can 
use that 
understanding to 
forecast student 
growth and provide 
appropriate support. 

 

Attempts to promote 
thinking through 
developmentally 
appropriate 
instructional activities. 
ACEI 1.0 

Consistently selects 
developmentally 
appropriate activities 
that promote thinking 
and social success. 

Continually seeks, 
applies and shares 
developmentally 
appropriate learning 
activities that 
promote thinking and 
social success. 

 

 
 
 
 
 
Goal #3:   Teachers differentiate instruction. 
 
Knowledge:   Identify strategies for differentiating instruction based on student 

differences. 
Performances:   Design instruction that incorporates characteristics of the local 

community’s culture and that is appropriate to students’ individual and 
special needs. Apply local and Alaska knowledge to the selection of 
instructional strategies, materials and resources. 
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Disposition:   Appreciate multiple perspectives and value individual differences. 
The Intern: Evidence/Observations 
              1                    2                3   
With assistance can 
design lessons that 
differentiate 
instruction. 
ACEI 3.2 

Reflects understanding 
of different learning 
styles and multiple 
intelligences of students 
in his/her instruction.  

Adapts instruction to 
accommodate 
learning styles of 
individual students.  

 

Is able to demonstrate 
a differentiated lesson 
with generally clear 
goals and objectives. 
ACEI 3.2 

Plans and teaches unit 
with clear goals and 
objectives that reflect 
differentiated 
instruction. 

Regularly plans and 
delivers 
differentiated 
instruction that 
meets individual 
needs of students 

 

Allows some student 
choice in how they 
demonstrate 
knowledge/skills. 
ACEI 3.2 

Provides for student 
choice in how they 
demonstrate their 
knowledge and skills. 

Plans for and 
provides frequent 
open-ended tasks and 
activities where 
students show how 
they acquire 
knowledge and skills. 

 

Demonstrates growing 
awareness of students’ 
level of engagement. 
ACEI 3.4 

Redirects students when 
they are disengaged in 
class activities. 

Demonstrates a 
repertoire of 
strategies to engage 
all students in 
activities/lessons/ 
units of instruction. 

 

Acknowledges 
individual and cultural 
differences and has 
general sense of 
Alaskan contexts. 
ACEI 3.2 

Differentiates 
instruction with respect 
for individual, cultural 
and Alaskan contexts. 

Creates and 
maintains classroom 
community which 
respects individual 
and cultural 
characteristics, and 
diverse Alaskan 
contexts. 

 

 
Goal #4:  Teachers possess current academic content knowledge. 
 
Knowledge:  Demonstrate knowledge of the content area taught, including structure of 

the curriculum, the tools of inquiry, central concepts and connections to 
other areas of knowledge. 

Performances:  Connect the content area to other content areas and to practical situations 
encountered outside the school. 

Disposition:  Commit to professional discourse about content knowledge and student 
learning of content. 
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The Intern: Evidence/Observations 
              1                    2                    3  
Demonstrates basic 
knowledge of content, 
curriculum and state 
standards, and, with 
assistance, integrates 
standards, key 
concepts of content 
area(s) in lessons 
and/or activities. 
ACEI 3.1 

Regularly demonstrates 
familiarity with 
national/state/local 
standards, key concepts 
and how they are 
structured and central 
skills in his/her content 
area/discipline.  

Using national, 
state, local 
standards as a 
foundation, designs, 
structures, and 
delivers instruction 
that promotes 
higher-level 
thinking and in-
depth 
understanding of 
content.   

 

Recognizes 
lessons/activities where 
content is taught 
across curriculum. 
ACEI 3.1 

Designs and delivers 
interdisciplinary lessons 
that also reflect in-depth 
knowledge of content. 

Regularly designs 
and delivers 
interdisciplinary 
instruction that 
reflects in-depth 
knowledge of 
content and also 
incorporates real 
world applications.  

 

Acknowledges student 
interest, experiences 
and opportunities 
within existing 
curriculum framework. 
ACEI 3.1 
 

Makes connections to 
student interests and 
experiences, and local 
resources in order to 
extend student content 
knowledge. 

Creatively and 
consistently deliver 
instruction which 
reflects student 
interests/experience
s and local resources 
as well as content/ 
performance 
standards. 

 

Seeks assistance in 
understanding content 
knowledge from texts, 
peers and faculty. 
ACEI 3.1 

Designs lessons that 
include key concepts and 
skills of field/discipline. 

Has sufficient depth 
of knowledge to 
adjust instruction in 
response to student 
levels of 
understanding. 

 

Understands the value 
of critical thinking and 
problem solving and 
attempts to use 
appropriate strategies 
in designing 
instruction  
ACEI 3.3 

Uses strategies that encourage 
students’ development of 
critical thinking and problem 
solving. 

Consistently uses a 
variety of teaching 
strategies that 
encourage students’ 
development of critical 
thinking and problem 
solving. 
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The Intern: Evidence/Observations 
              1                    2                    3  
Teaches to cover 
curriculum. 
ACEI 3.3 

Teaches for deep 
understanding; or the 
“uncoverage” of 
meaningful content 

Teaching focuses on 
deep understanding; 
or the “uncoverage” 
of meaningful content 
that is of lasting 
value. 

 

Is aware of some new 
developments in the 
field/discipline. 
 
ACEI 
 3.1 

Using technology and 
other means, seeks out 
new developments in the 
field which support 
relevant learning. 

Seeks and 
enthusiastically 
applies relevant, 
current research 
and ideas from 
his/her 
discipline/field in 
instruction. 

 

 
Goal #5:  Teachers facilitate student learning by using assessment to guide planning, 

instruction and modification of teaching practice. 
 
Knowledge:   Understand how to plan for instruction based on student needs and 

curriculum goals. 
Performance:   Plan, teach, and assess for optimal student learning. 
Disposition:   Value assessment and instruction as integrated processes. 
 
The Intern: Evidence/Observations 
                 1                    2                3  
Includes some use of 
assessments tools in 
lesson planning. 
ACEI 3.1 

Uses lesson plans and 
assessment tools tied to 
specific learning goals. 

Uses varied lesson 
plans, instructional 
approaches and 
assessment tools to 
improve individual, 
small, and large 
group instruction. 

 

Attempts various 
methods of assessment. 
ACEI 4.0  

Uses varied methods of 
assessment and record 
keeping showing the 
differences and strengths 
of students using 
technology as a support 
when appropriate.   

Has growing 
awareness of 
student experiences 
and strengths, and 
relates to 
development of 
multiple 
assessments and 
reporting formats. 
Uses technology 
tools to create and 
store student 
performance data.  
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The Intern: Evidence/Observations 
                 1                    2                3  
Occasionally uses 
communication 
strategies (e.g. audio-
visual aids etc) to 
promote active 
learning. 
ACEI 3.5 

Models verbal, non-verbal 
& media communication 
strategies to engage 
diverse learners. 

Consistently uses 
extensive knowledge 
of technologies, 
media 
communication tools 
and written, verbal 
and non-verbal 
communications to 
foster active inquiry. 

 

Uses some teaching 
strategies that 
encourage development 
of critical thinking and 
problem solving.  
ACEI 3.3 

Uses a variety of teaching 
strategies that encourage 
development of critical 
thinking and problem 
solving.  

Adapts and extends 
teaching strategies 
based on diverse 
student needs and 
curricular goals.  

 

Plans, develops and 
uses lessons that have 
entry for students at 
differing ability levels. 
ACEI 1.0 

Plans, develops and uses 
lessons that have entry 
for students at all ability 
levels.  

Researches, 
develops and refines 
practices that 
address the 
individual needs 
and abilities of all 
students. 

 

Collaborates with host 
teacher to 
communicate feedback 
from assessments to 
parents/families, 
students. 
ACEI 3.5 

With host teacher, 
regularly communicates 
assessment results with 
parents/families, 
students, using formats 
they understand. 

Regularly explains 
and analyzes 
feedback from 
assessments with 
parents/families, 
students, 
administrators. 

 

Pre-assesses students, 
before instruction. 
ACEI 4.0 

Uses several indicators to 
determine what students 
know/are able to do prior 
to instruction. 

Scaffolds instruction 
based on students’ 
prior knowledge/ 
skills. 

 

Collects student self-
reflections. 
 
ACEI 4.0 

Uses student self and 
peer reflections tools as 
part of assessing 
knowledge and skills. 

Using student 
reflections, plans 
and revises 
instruction.  
Involves students in 
creation of 
assessment tools, as 
appropriate. 

 

Ties instruction and 
assessment to district 

Communicates 
state/district standards 

Ensures that 
students/families 
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The Intern: Evidence/Observations 
                 1                    2                3  
curriculum and 
state/local standards. 
ACEI 3.1 

and expectations to 
students and families, 
along with the degree to 
which students are 
meeting them. 

understand what 
students are 
expected to know/be 
able to do and that 
they can articulate 
what it means to 
meet the standards. 

Practices using 
assessments to tailor 
instruction to student 
needs. 
ACEI 4.0 

Uses short and long term, 
formative and summative 
assessments that address 
student needs and 
curriculum framework. 

Uses appropriate 
technology tools to 
help individualize 
instruction based on 
assessment results, 
and to develop new 
assessments. 

 

 
Goal #6:  Teachers create and manage a stimulating, inclusive, and safe learning 

environment in which students take intellectual risks and work independently 
and collaboratively. 

 
Knowledge:   Investigate and use a variety of classroom management techniques to 

establish and maintain a responsive environment in which all students are 
able to learn. 

Performance:   Establish and maintain a positive classroom climate in which students 
develop self-direction and collaborative skills. 

Disposition:   Commit to ensuring student well-being and development of self-regulation 
and group interaction skills. 

 
The Intern: Evidence/Observations 
               1                  2                3  
Clearly communicates 
district, school and 
classroom behavioral 
expectations to 
students.  
ACEI 3.4 

Promotes awareness of 
fair and appropriate 
behavioral expectations 
through 
lessons/activities.  

Clearly establishes, 
reinforces and 
communicates, using 
a variety of 
approaches, 
consistent, fair and 
appropriate 
behavioral 
expectations. 

 

Is aware of how to 
promote student self-
directed learning. 
ACEI 3.4 

Creates environment that 
encourages student 
engagement and time on 
task.  

Teaches students to 
be responsible for 
their own decision 
making and learning 
and to work both 
collaboratively and 
independently on 
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The Intern: Evidence/Observations 
               1                  2                3  

purposeful activities. 

Teaches positive social 
skills and methods of 
collaborating in 
groups. 
ACEI 
 3.4 

Communicates 
behavioral and social 
expectations and 
procedures through 
various formats.  

Actively engages all 
students in learning, 
intellectually, 
emotionally and 
physically. 

 

Attempts methods/ 
strategies to create a 
managed environment.  
 
ACEI 3.4 

Regularly uses a 
classroom management 
strategy to maintain a 
safe environment, where 
students feel comfortable 
expressing ideas and 
opinions, trying solutions 
to problems and 
attempting challenging 
work.  

Uses knowledge of 
human motivation 
and behavior in a 
repertoire of 
management 
strategies to engage 
all learners. 

 

Establishes a safe 
learning environment. 
ACEI 3.4 

Facilitates a safe and 
caring environment for 
all students. 

Creates and 
maintains a positive, 
inclusive, nurturing 
environment for all 
students. 

 

Gives feedback, 
consistent with clearly 
communicated 
expectations.  
ACEI 3.5 

Maintains organizational 
systems that keep 
students, 
parents/families informed 
of behavior. 

Frequently gives 
feedback to students, 
parents/families 
regarding behavior 
and social 
interactions.  

 

Addresses 
inappropriate 
behaviors and 
disrespectful language. 
ACEI 3.4 

Takes advantage of 
inappropriate behaviors 
as “teachable 
moments”.  

Is highly aware of 
classroom 
environment and 
stops any 
inappropriate 
behaviors/language 
before or as they 
occur.  

 

 
Goal #7:  Teachers work as partners with parents, families and the community. 
 
Knowledge:   Develop a sound, broad-based understanding of students’ families and the 

local communities. 
Performance:   Communicate effectively with parents and community and incorporate local 

ways of knowing into decision making about all levels of schooling. 
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Disposition:   Recognize the school as an integral part of the community and value parents as 
partners in promoting student learning. 

 
The Intern: Evidence/Observations 
                1                2                 3  
Is aware of 
parental/familial 
responsibilities and 
school-related 
concerns, and is 
available to 
parents/families. 
ACEI 5.2 

Demonstrates an 
appreciation for parental 
responsibilities and 
concerns regarding 
students and assists host 
teacher to support parent 
needs.  

Teams with host 
teacher to provide 
timely, constructive, 
respectful dialogue 
with 
parents/families, to 
enhance student 
learning.  

 

Demonstrates little if 
any communication 
with students’ families. 
ACEI 5.2 

Teams with host teacher 
to initiate contact with 
parents/families, 
including conferences. 

Demonstrates 
understanding that 
successful parent/ 
community relations 
are based upon 
frequent, parent 
friendly 
communication. 

 

Gives little evidence 
that he/she reaches out 
to all parents/families 
to help them 
understand 
instructional 
programs. 
ACEI 5.2 

Can adequately 
communicate information 
to all families and field 
questions about 
instructional programs. 

Respectfully fields 
questions about 
instructional 
programs and 
approaches to a 
diverse parent 
community with 
varied needs.  

 

Supports the idea of 
parent/community 
volunteers in the 
classroom.  
ACEI 5.2 

Interacts with school and 
community groups on 
projects or activities that 
support/enrich 
curriculum and welcomes 
parents in school.  

Consistently seeks 
out and uses services 
offered by parents/ 
families and the 
community to assist 
student learning. 

 

Cooperates in 
school/community 
events and 
partnerships. 
ACEI 5.2 

Participates in school 
based community events 
and/or non-instructional 
activities.  

Participates in 
community events 
and/or non-
instructional 
activities. 

 

Is willing to consult 
with other adults 
regarding the 
education and well-
being of students. 

Demonstrates ability to 
maintain respectful two-
way communication with 
colleagues/specialists and 
parents/families to make 

Applies knowledge of 
community/school 
relations to further 
build shared decision 
making and trust 
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The Intern: Evidence/Observations 
                1                2                 3  
ACEI 3.5 decisions that support, 

and monitor student 
learning goals. 

between teachers, 
specialists and 
families. 

 
Goal #8:  Teachers develop and maintain professional, moral and ethical attitudes, 

behaviors, relationships and habits of mind. 
 
Knowledge:   Keep current in knowledge of content and teaching practice. 
Performances:   Participate in and contribute to the teaching profession. Communicate 

effectively with students, colleagues and supervisors. 
Disposition:   Value professional ethics, democratic principles and collaborative learning 

communities. 
 
The Intern: Evidence/Observations 
                1                  2                    3  
Listens to and respects 
different points of view 
of students and fellow 
staff members. 
ACEI 5.1 

Encourages different 
points of view among 
students and fellow staff 
members.  

Promotes cooperation 
and harmony among 
students and 
colleagues, including 
school support staff 
and supervisors.  

 

Contributes to general 
wellbeing of the 
school/district staff.  
ACEI 5.1 
 

Works effectively to 
enhance the education 
program of the 
school/district. 

Demonstrates 
leadership in regards 
to the overall 
program of the 
school/district and 
community 
expectations.  

 

Is aware of 
professional behaviors 
and code of ethics for 
educators. 
ACEI 5.1 

Abides by a standard of 
professional behavior and 
ethics that also shows 
sensitivity to local 
community culture. 

Maintains a high 
standard of 
professional 
responsibility and 
ethics.  

 

Attends school/district 
in-services and staff 
meetings. 
ACEI 5.1 

Actively participates in 
school in-services, staff 
meetings, committees, 
etc. 

Contributes to 
school/district 
collaborative learning 
community. 

 

When asked, shares 
teaching ideas with a 
colleague. 
ACEI 5.2 

Reflects on learning/ 
teaching strategies and 
shares insights with 
peers (intern teachers).  

Reflects on learning/ 
teaching strategies 
with host teacher 
and/or district staff.  
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The Intern: Evidence/Observations 
                1                  2                    3  
Recognizes adult self-
directed learning and 
evidence of critical 
thinking. 
ACEI 5.1 

Values critical thinking, 
flexibility and self-
directed learning as 
habits of mind. 

Models critical 
thinking, flexibility 
and self-directed 
learning as habits of 
mind. 

 

Provides evidence of 
self-reflections. 
ACEI 5.1 

Documents evidence of 
continuing self- 
assessment and 
professional dialogue. 

Demonstrates 
commitment to 
reflection, 
assessment, learning 
as ongoing processes, 
personally and 
collegially. 

 

Is familiar with 
professional 
organizations and 
resources as well as  
district committees, 
etc. 
ACEI 5.1 

Reads professional 
journals and uses 
relevant resources in 
practice. 

Joins and participates 
in professional 
organizations, 
provides examples of 
professional learning 
through technology 
use. 

 

Conducts him/herself 
according to school and 
district policies and 
practices. 
ACEI 5.1 

Respectfully represents 
students, colleagues and 
school in public settings. 

Maintains 
professional, 
appropriate 
relationships with 
students, colleagues, 
and families. 

 

Is aware of community 
values and 
expectations. 
ACEI 3.2 

Promotes community 
values in classroom/ 
school. 

Reinforces 
community values in 
instruction and 
classroom 
environment. 

 

 
Goal #9:   Teachers use technology effectively, creatively and wisely. 
 
Knowledge:   Operate computers and other technologies and evaluate their potentials 

and limitations. 
Performance:   Integrate technology in planning, instruction, and assessment to support 

student learning. 
Disposition:   Value technology as a tool for student and teacher lifelong learning. 
 
The Intern: Evidence/Observations 
               1                     2                  3  
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The Intern: Evidence/Observations 
               1                     2                  3  
Operates computers in 
basic ways for limited 
purposes, and/or with 
much assistance or 
many questions. 
ACEI 5.1 

Operates computers and 
other technologies 
appropriate to different 
purposes. 

Operates computers 
and other 
technologies 
(including word 
processing, Internet, 
spreadsheets, multi-
media) in a way that 
specific learning 
needs of diverse 
students. 

 

Demonstrates an 
awareness of the 
operation of technology 
systems and hardware 
and software available 
to teachers and 
students. 
ACEI 5.1 

Demonstrates sound 
understanding of nature 
and operation of 
technology systems and 
uses available technology 
resources, including 
district network. 

Helps colleagues use 
available technology 
effectively and/or 
suggest new uses. 
 

 

Incorporates 
technology into lesson 
plans in superficial 
and trivial ways. 
ACEI 5.1 

Reflects upon when to 
use and when not to use 
technology to promote 
student learning. 

Makes appropriate 
choices about use of 
technology systems, 
resources and 
services, in order to 
improve student 
achievement and 
understanding.  

 

Uses technology with 
much assistance to 
research, plan and 
assess lessons that 
meet the needs of 
diverse students. 
ACEI 3.1 

Uses technology 
resources to plan, teach 
and document diverse 
student learning, 
including district 
assessments. 

Uses technology tools 
(including such 
things as digital 
cameras and video) to 
plan and deliver 
differentiated 
instruction that 
responds to students’ 
needs and 
developmental levels.  

 

Uses technology tools 
to process data and 
report results. 
ACEI 4.0 

Examines technology-
based assessment 
strategies and tools 
designed to evaluate 
specific learning 
activities/units.  

Uses technology tools 
to collect, analyze and 
communicate student 
achievement and 
performance data to 
multiple audiences. 

 

Demonstrates limited 
use of technology 

Uses technology to 
enhance personal 

Troubleshoots 
common technology 
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The Intern: Evidence/Observations 
               1                     2                  3  
productivity tools to 
complete required 
professional tasks, 
such as the formatting 
of documents.  
ACEI 5.2 

productivity and 
professional practices 
such as creating 
newsletters to send home 
and worksheets.  

problems that arise 
when working on 
units that rely on 
technology and uses 
technology to 
collaborate and 
communicate with 
peers, parents and 
community. 

Demonstrates 
awareness of legal, 
ethical, cultural and 
societal issues related 
to technology.  
ACEI 5.1 

Identifies technology-
related legal and ethical 
issues, including 
copyright, privacy and 
security, and establishes 
guidelines for students.  

Models and advocates 
legal, ethical and safe 
behaviors among 
students regarding 
the use of technology 
and information. 

 

Allows students to use 
computers to complete 
such things as 
worksheet activities or 
play non-educational 
games.  
ACEI 3.3 

Gives students 
meaningful opportunities 
to use technology such as 
the Internet as a primary 
research tool. 

Provides 
opportunities for 
students to use 
technology in ways 
that involve research, 
collaboration and/or 
communication, to 
solve problems, create 
new knowledge or use 
higher level thinking 
skills. 
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ALIGNMENT: UAS SOE Conceptual Framework and Bachelor of Arts in Elementary Education Program Goals 

 CONCEPTUAL FRAMEWORK BA El Ed Program Goals    (ACEI / NCATE) 
Philosophy 1.  Teachers articulate, maintain and develop a 

philosophy of education that they also 
demonstrate in practice. 

 

1a. Support their theory/philosophy of education 
with research-based theory and evidence. 

 

1b. Apply theory/philosophy, beliefs and theory to 
practice. 

 

1c. Abide by a theory/philosophy of education and 
remain flexible to revising it based on new 
research and teaching experience. 

 

5b.  Reflection and evaluation 
 Candidates are aware of and reflect on their practice in light of research on teaching and 

resources available for professional learning; they continually evaluate the effects of their 
professional decisions and actions on students, parents and other professionals in the learning 
community and actively seek out opportunities to grow professionally. 

Development 2.  Teachers understand how human development 
affects learning and apply that understanding to 
practice. 

 

2a. Identify ways students’ developmental levels 
affect their thinking processes and learning. 

 

2b. Accommodate differences in how students learn 
based on knowledge of individual’s social, 
emotional and intellectual maturation. 

 

2c. Appreciate unique thinking processes of 
learners at different stages of development. 

 

1.   Development, Learning and Motivation 
 Candidates know, understand and use the major concepts, principles, theories and research 

related to development of children and young adolescents to construct learning opportunities 
that support individual students' development, acquisition of knowledge and motivation. 

 

2a.  Central concepts, tools of inquiry and structures of content 
 Candidates know, understand and use the central concepts, tools of inquiry and structures of 

content for students across the K-6 grades and can create meaningful learning experiences 
that develop students' competence in subject matter and skills for various developmental 
levels. 

Diversity 3.  Teachers differentiate instruction with respect 
for individual and cultural characteristics. 

 

3a. Identify strategies for differentiating instruction 
based on student differences. 

 

3b. Design instruction that incorporates 
characteristics of the local community’s culture 
that is appropriate to students’ individual and 
special needs. 

 

3c. Apply local and Alaska knowledge to the 
selection of instructional strategies, materials and 
resources. 

 

3b.  Adaptation to diverse students 
 Candidates understand how elementary students differ in their development and approach to 

learning and create instructional opportunities that are adapted to diverse students. 

 
 
 
 



 CONCEPTUAL FRAMEWORK BA El Ed Program Goals    (ACEI / NCATE) 
3d. Appreciate multiple perspectives and value 

individual differences. 

Content & 
Teaching 

4.  Teachers possess current academic content 
knowledge. 

 
4a. Demonstrate knowledge of the content area 

taught, including structure of the curriculum, tools 
of inquiry, central concepts and connections to 
other areas of knowledge. 

 
 
 
4c. Commit to professional discourse about content 

knowledge and student learning of content. 
 
 
5b. Plan, teach and assess for optimal student 

learning. 
 

2a.  Central concepts, tools of inquiry and structures of content 
 Candidates know, understand and use the central concepts, tools of inquiry and structures of 

content for students across the K-6 grades and can create meaningful learning experiences 
that develop students' competence in subject matter and skills for various developmental 
levels. 

 

2b.  English language arts 
 Candidates demonstrate a high level of competence in use of English language arts and they 

know, understand and use concepts from reading, language and child development to teach 
reading, writing, speaking, viewing, listening and thinking skills and to help students 
successfully apply their developing skills to many different situations, materials and ideas. 

 

2c.  Science 
 Candidates know, understand and use fundamental concepts in the subject matter of science, 

including physical, life and earth and space sciences, as well as concepts in science and 
technology, science in personal and social perspectives, the history and nature of science, the 
unifying concepts of science and the inquiry processes scientists use in discovery of new 
knowledge to build a base for scientific and technological literacy. 

 

2d.  Mathematics 
 Candidates know, understand and use the major concepts, procedures and reasoning 

processes of mathematics that define number systems and number sense, geometry, 
measurement, statistics and probability and algebra in order to foster student understanding 
and use of patterns, quantities and spatial relationships that can represent phenomena, solve 
problems and manage data. 

 

2e. Social Studies 
 Candidates know, understand and use the major concepts and modes of inquiry from the 

social studies – the integrated study of history, geography, the social sciences and other 
related areas – to promote elementary students’ abilities to make informed decisions as 
citizens of a culturally diverse democratic society and interdependent world. 

 

2f.  The Arts 
 Candidates know, understand and use, as appropriate to their own understanding and skills, 

the content, functions and achievements of dance, music, theater and the several visual arts 
as primary media for communication, inquiry and insight among elementary students. 

 

2g. Health Education 
 Candidates know, understand and use the major concepts in the subject matter of health 

education to create opportunities for student development and practice of skills that 
contribute to good health. 

 

2h.  Physical Education 
 Candidates know, understand and use, as appropriate to their own understanding and skills, 

human movement and physical activity as central elements to foster active, healthy life styles 
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 CONCEPTUAL FRAMEWORK BA El Ed Program Goals    (ACEI / NCATE) 
and enhanced quality of life for elementary students. 

Facilitate 
Learning 

5.  Teachers facilitate student learning by using 
assessment to guide planning, instruction and 
modification of teaching practice. 

5a. Understand how to plan for instruction that is 
based on student needs and curriculum goals. 

 
 
 

2a.  Central concepts, tools of inquiry and structures of content 
 Candidates know, understand and use the central concepts, tools of inquiry and structures of 

content for students across K-6 grades and can create meaningful learning experiences that 
develop students' competence in subject matter and skills for various developmental levels. 

4.   Assessment for instruction 
 Candidates know, understand and use formal and informal assessment strategies to plan, 

evaluate and strengthen instruction that will promote continuous intellectual, social, 
emotional and physical development of each elementary student. 

3a.  Integrating and applying knowledge for instruction 
 Candidates plan and implement instruction based on knowledge of students, learning theory, 

subject matter, curricular goals and community. 
3b.  Adaptation to diverse students 
 Candidates understand how elementary students differ in their development and approach to 

learning and create instructional opportunities that are adapted to diverse students. 
3c.  Development of critical thinking, problem solving, performance skills 
 Candidates understand and use a variety of teaching strategies that encourage elementary 

students’ development of critical thinking, problem solving and performance skills. 
4.   Assessment for instruction 
 Candidates know, understand and use formal and informal assessment strategies to plan, 

evaluate and strengthen instruction that will promote continuous intellectual, social, 
emotional and physical development of each elementary student. 

3a.  Integrating and applying knowledge for instruction 
 Candidates plan and implement instruction based on knowledge of students, learning theory, 

subject matter, curricular goals and community. 
3b.  Adaptation to diverse students 
 Candidates understand how elementary students differ in their development and approach to 

learning, and create instructional opportunities that are adapted to diverse students.  
Management 6.  Teachers create and manage a stimulating, 

inclusive and safe learning community in which 
students take intellectual risks and work 
independently and collaboratively. 

6a. Investigate and use a variety of classroom 
management techniques to establish and maintain 
a responsive environment in which all students are 
able to learn. 

6b. Establish and maintain a positive classroom 
climate in which students develop self-direction 
and collaborative skills. 

6c. Commit to ensuring student well-being and 
development of self-regulation and group 
interaction skills. 

3c. Development of critical thinking, problem solving, performance skills 
 Candidates understand and use a variety of teaching strategies that encourage elementary 

students’ development of critical thinking, problem solving and performance skills. 
3d.  Active engagement in learning 
 Candidates use their knowledge and understanding of individual and group motivation and 

behavior among students at the K-6 level to foster active engagement in learning, self-
motivation and positive social interaction and to create supportive learning environments. 

3e.  Communication to foster collaboration 
 Candidates use their knowledge and understanding of effective verbal, nonverbal and media 

communication techniques to foster active inquiry, collaboration and supportive interaction 
in the elementary classroom. 
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 CONCEPTUAL FRAMEWORK BA El Ed Program Goals    (ACEI / NCATE) 
Connects 

Across 
Curriculum 

4b. Connect the content area to other content areas 
and to practical situations encountered outside the 
school. 

2i.  Connections across the curriculum 
 Candidates know, understand and use the connections among concepts, procedures and 

applications from content areas to motivate elementary students, build understanding and 
encourage the application of knowledge, skills and ideas to real world issues. 

Assessment/ 
Instruction as 

Integrated 

5c. View assessment and instruction as integrated 
processes. 

 

4.   Assessment for instruction 
 Candidates know, understand and use formal and informal assessment strategies to plan, 

evaluate and strengthen instruction that will promote continuous intellectual, social, 
emotional and physical development of each elementary student. 

Partner with 
Parents, 

Families and 
Community 

7.  Teachers work as partners with parents, families 
and the community. 

7a. Develop a sound, broad-based understanding of 
students’ families and the local communities. 

7b. Communicate effectively with parents and 
community and incorporate local ways of 
knowing into decision making about all levels of 
schooling. 

7c. Recognize the school as an integral part of the 
community and value parents as partners in 
promoting student learning. 

5c.  Collaboration with families 
 Candidates know the importance of establishing and maintaining a positive collaborative 

relationship with families to promote the academic, social and emotional growth of children. 
5d.  Collaboration with colleagues and the community 
 Candidates foster relationships with school colleagues and agencies in the larger community 

to support students’ learning and well-being. 

Professionalism 8.  Teachers develop and maintain professional, 
moral and ethical attitudes, behaviors, 
relationships and habits of mind. 

8a. Keep current in knowledge of content and 
teaching practice. 

8b. Participate in and contribute to teaching 
profession. 

8d. Value professional ethics, democratic principles 
and collaborative learning communities. 

5a.  Practices and behaviors of developing career teachers 
 Candidates understand and apply practices and behaviors that are characteristic of 

developing career teachers. 
5b.  Reflection and evaluation 
 Candidates are aware of and reflect on their practice in light of research on teaching and 

resources available for professional learning; they continually evaluate the effects of their 
professional decisions and actions on students, parents and other professionals in the learning 
community and actively seek out opportunities to grow professionally. 

Communica
tion 

8c. Communicate effectively with students, 
colleagues and supervisors. 

3e.  Communication to foster collaboration 
 Candidates use their knowledge and understanding of effective verbal, nonverbal and media 

communication techniques to foster active inquiry, collaboration and supportive interaction 
in the elementary classroom. 

Technology 9.  Teachers use technology effectively, creatively 
and wisely. 

9a. Operate computers and other technologies and 
evaluate their potentials and limitations. 

9b. Integrate technology in planning, instruction 
and assessment to support student learning. 

9c. Value technology as a tool for student and 
teacher life-long learning. 

2c.  Science 
 Candidates know, understand and use fundamental concepts in the subject matter of science, 

including physical, life, and earth and space sciences, as well as concepts in science and 
technology, science in personal and social perspectives, the history and nature of science, the 
unifying concepts of science and the inquiry processes scientists use in discovery of new 
knowledge to build a base for scientific and technological literacy. 

3e.  Communication to foster collaboration 
 Candidates use their knowledge and understanding of effective verbal, nonverbal and media 

communication techniques to foster active inquiry, collaboration and supportive interaction 
in the elementary classroom. 
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 ALASKA STANDARDS 
Content Standards for Alaska Students 

ENGLISH/LANGUAGE 
ARTS 

 

A. A student should 
be able to speak and 
write well for a 
variety of purposes 
and audiences. 

B. A student should be a 
competent and thoughtful reader, 
listener, and viewer of literature, 
technical materials, and a variety 
of other information. 

C. A student should be able to 
identify and select from multiple 
strategies in order to complete 
projects independently and 
cooperatively. 

D. A student should be able to 
think logically and reflectively in 
order to present and explain 
positions based on relevant and 
reliable information. 

E. A student should 
understand and respect the 
perspectives of others in 
order to communicate 
effectively. 

 

MATHEMATICS 
 
 

A. A student should understand 
mathematical facts, concepts, 
principles, and theories. 

B. A student should understand 
and be able to select and use a 
variety of problem-solving 
strategies. 

C. A student should understand and be 
able to form and use appropriate 
methods to define and explain 
mathematical relationships. 

D. A student should be 
able to use logic and reason 
to solve mathematical 
problems. 

E. A student should be able to 
apply mathematical concepts and 
processes to situations within and 
outside of school. 

 

SCIENCE 
 

A. A student should understand 
scientific facts, concepts, principles, and 
theories. 

B. A student should possess and 
understand the skills of scientific 
inquiry. 

C. A student should 
understand the nature and 
history of science. 

D. A student should be able to apply scientific knowledge and 
skills to make reasoned decisions about the use of science and 
scientific innovations. 

 

GEOGRAPHY 
 
 

A. A student should be 
able to make and use 
maps, globes, and graphs 
to gather, analyze, and 
report spatial 
(geographic) information. 

B. A student should be 
able to utilize, analyze, 
and explain information 
about the human and 
physical features of 
places and regions. 

C. A student should 
understand the 
dynamic and 
interactive natural 
forces that shape the 
earth's environments. 

D. A student should understand and be able to 
interpret spatial (geographic) characteristics of 
human systems, including migration, 
movement, interactions of cultures, economic 
activities, settlement patterns, and political 
units in the state, nation, and world. 

E. A student should 
understand and be 
able to evaluate how 
humans and 
physical 
environments 
interact. 

F. A student should be 
able to use geography to 
understand the world by 
interpreting the past, 
knowing the present, and 
preparing for the future. 

 

GOVERNMENT 
& CITIZENSHIP 

A. A student should 
know and understand 
how societies define 
authority, rights, and 
responsibilities through a 
governmental process. 

B. A student should 
understand the 
constitutional foundations 
of the American political 
system and the democratic 
ideals of this nation. 

C. A student 
should 
understand the 
character of 
government of 
the state. 

D. A student 
should understand 
the role the 
United States in 
international 
affairs. 

E. A student should 
have the knowledge 
and skills necessary to 
participate effectively 
as an informed and 
responsible citizen. 

F. A student should 
understand the 
economies of the United 
States and the state and 
their relationships to the 
global economy. 

G. A student should 
understand the impact of 
economic choices and be able 
to participate effectively in the 
local, state, national, and global 
economies. 

 

HISTORY 
 

A. A student should understand that history 
is a record of human experiences that links 
the past to the present and the future. 

B. Student should understand historical themes 
through factual knowledge of time, places, ideas, 
institutions, cultures, people, and events. 

C. A student should develop 
the skills and processes of 
historical inquiry. 

D. A student should be able to integrate historical 
knowledge with historical skill to effectively 
participate as a citizen and as a lifelong learner. 

 

SKILLS FOR A HEALTHY LIFE A. A student should be able to 
acquire a core knowledge related 
to well-being. 

B. A student should be able to 
demonstrate responsibility for 
the student's well-being. 

C. A student should understand 
how wellbeing is affected by 
relationships with others. 

D. A student should be able to contribute 
to the well-being of families and 
communities. 

 

ARTS A. A student should be able to 
create and perform in the arts. 

B. A student should be able to understand the historical and 
contemporary role of the arts in Alaska, the nation, and the 
world. 

C. A student should be able to critique 
the student’s art and the art of others. 

D. A student should be able to recognize beauty 
and meaning through the arts in the student’s 
life. 

 

WORLD 
LANGUAGES 

A. A student should be able to 
communicate in two or more languages, 
one of which is English. 

B. A student should expand the student’s 
knowledge of peoples and cultures through 
language study. 

C. A student should possess the language skills and cultural 
knowledge necessary to participate successfully in multilingual 
communities and the international marketplace. 

 

TECHNOLOGY 
 

A. A student should be 
able to operate 
technology-based tools. 

B. A student should be able to 
use technology to locate, select, 
and manage information. 

C. A student should be able to 
use technology to explore ideas, 
solve problems, and derive 
meaning. 

D. A student should be able to 
use technology to express ideas 
and exchange information. 

E. A student should be able to use 
technology responsibly and understand its 
impact on individuals and society. 

 

EMPLOYABILITY A. A student should be able to develop and be able to use employability skills in order to effectively make 
the transition from school to work and life-long learning. 

B. A student should able to identify interests and plan 
career options. 
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Code of Ethics and Teaching Standards 
0 AAC 10.020.  CODE OF ETHICS AND TEACHING STANDARDS.  
(a) The following code of ethical and professional standards governs all members of the teaching profession. A 
violation of this section is grounds for discipline as provided in AS 14.20.030. 
(b) In fulfilling obligations to students, an educator: 

(1) repealed 10/25/2000;  
(2) may not deliberately distort suppress, or deny access to curricular materials or educational information in 

order to promote the personal view, interest, or goal of the educator; 
(3) shall make reasonable effort to protect students from conditions harmful to learning or to health and safety; 
(4) may not engage in physical abuse of a student or sexual conduct with a student and shall report to the 

commission knowledge of such an act by an educator; 
(5) may not expose a student to unnecessary embarrassment or disparagement; 
(6) may not harass, discriminate against, or grant a discriminatory advantage to a student on the grounds of race, 

color, creed, sex, national origin, marital status, political or religious beliefs, physical or mental conditions, 
family, social, or cultural background, or sexual orientation; shall make reasonable effort to assure that a 
student is protected from harassment or discrimination on these grounds; and may not engage in a course of 
conduct that would encourage a reasonable student to develop a prejudice on these grounds; 

(7) may not use professional relationships with students for private advantage or gain; 
(8) shall keep in confidence information that has been obtained in the course of providing professional service, 

unless disclosure serves a compelling professional purpose or is required by law; 
(9) shall accord just and equitable treatment to all students as they exercise their educational rights and 

responsibilities. 
 
(c) In fulfilling obligations to the public, an educator: 

(1) repealed 10/25/2000; 
(2) shall take reasonable precautions to distinguish between the educator’s personal views and those of any 

educational institution or organization with which the educator is affiliated; 
(3) shall cooperate in the statewide student assessment system established under 4AAC 06.710-4 ACC 06.790 by 

safeguarding and maintaining the confidentiality of test materials and information; 
(4) repealed 10/25/2000; 
(5) may not use institutional privileges for private gain, to promote political candidates, or for partisan political 

activities;  
(6) may not accept a gratuity, gift, or favor that might influence or appear to influence professional judgment, and 

may not offer a gratuity, gift, or favor to obtain special advantage; 
(7) may not knowingly withhold or misrepresent material information in communicating with the school board 

regarding a matter before the board for its decision; and  
(8) may not use or allow the use of district resources for private purposes not related to the district programs and 

operation.  
 
 (d) In fulfilling obligations to the profession, an educator: 

(1) may not, on the basis of race, color, creed, sex, age, national origin, marital status, political or religious 
beliefs, physical condition, family, social or cultural background, or sexual orientation, deny to a colleague a 
professional benefit, advantage, or participation in any professional organization, and may not discriminate 
in employment practice, assignment, or personnel evaluation; 

(2) shall accord just and equitable treatment of all members of the profession in the exercise of their 
professional rights and responsibilities; 

(3) may not use coercive means or promise special treatment in order to influence professional decisions of 
colleagues; 

(4) may not sexually harass a fellow employee; 
(5) shall withhold and safeguard information acquired about colleagues in the course of employment, unless 

disclosure serves a compelling professional purpose; 
(6) shall provide, upon the request of the affected party, a written statement of specific reasons for 

recommendations that led to the denial of increments, significant changes in employment, or termination of 
employment; 

 
 
 
 



(7) may not deliberately misrepresent the educator’s or another’s professional qualifications; 
(8) repealed 10/25/2000; 
(9) may not falsify a document, or make a misrepresentation on a matter related to licensure, employment 

evaluation, test results, or professional duties; 
(10) may not intentionally make a false or malicious statement about a colleague’s professional performance or 

conduct; 
(11) may not intentionally file a false or malicious complaint with the commission; 
(12) may not seek reprisal against any individual who has filed a complaint, provided testimony or given other 

assistance in support of a complaint filed with the commission; 
(13) shall cooperate fully and honestly in investigations and hearings of the commission; 
(14) repealed 10/25/2000; 
(15) may not unlawfully breach a professional employment contract; 
(16) shall conduct professional business through appropriate channels; 
(17) may not assign tasks to unqualified personnel; 
(18) may not continue in or seek professional employment while unfit due to (A) use of drugs or alcohol that 

impairs the educator’s competence or the safety of students or colleagues; (B) physical or mental disability 
that impairs the  educator’s competence or the safety of students or colleagues; 

(19) may not interfere with a colleague’s exercise of political or citizenship rights and responsibilities 
 
Authority:  
  AS 14.20.030 (a); AS 14.20.370; AS 14.20.450; AS 14.20.460; AS 14.20.480 
 
 
20 AAC 10.030. MORAL TURPITUDE. For the purpose of AS 14.20.030(a)(2), 
 (1) “moral turpitude” means conduct that is wrong in itself even if no statute were to prohibit the conduct; and 
 (2) a crime involving moral turpitude includes: 

(A) homicide; 
(B) manslaughter; 
(C) assault; 
(D) stalking; 
(E) kidnapping; 
(F) sexual assault; 
(G) sexual abuse of minor; 
(H) unlawful exploitation of a minor; 
(I) robbery; 
(J) extortion; 
(K) coercion; 
(L) theft; 
(M) burglary; 
(N) arson; 
(O) criminal mischief; 
(P) forgery; 
(Q) criminal mischief; 
(R) forgery; 
(S) criminal impersonation; 
(T) bribery; 
(U) perjury; 
(V) unsworn falsification; 
(W) jury tampering; 
(X) terroristic threatening; 
(Y) possession or distribution of child pornography; 
(Z) unlawful distribution or possession for distribution or possession for distribution of a controlled substance; 
(AA) unlawfully furnishing alcohol to a minor. (Eff 4/8/99, Register 150) 

 
Authority:  
  AS 14.20.030; AS 14.20.450; AS 14.20.460 
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